
 

 

 

 

 

 

 

Knox-Warren Special Education 

District 

Professional Evaluation Plan 

For 2018 - 2019 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 
Page 1  of 72 



Section 1: INTRODUCTION AND OVERVIEW 

 
Quality performance evaluation is a collaborative, supportive effort. The purpose is not to inspect and 

criticize but to help teachers hone their craft so that our students learn more, faster and better. This 

requires mutual trust. Professionals improve when they have a positive, trusting relationship with their 

evaluator. It is therefore the evaluators' responsibility to approach evaluation in a positive, helpful and 

supportive manner, and the teachers' responsibility to approach evaluation with the intention to improve 

instruction. If the evaluator is critical and the professional is defensive, there is less chance of 

improvement of outcomes for our students. Healthy teamwork, where the evaluator is open and willing 

to help and the professional is open and willing to improve, improves the chances for success for all 

involved. 

 
The KWSED Professional Evaluation Plan currently focuses on evidence collected on the four domains 

of teaching as set forth in Enhancing Professional Practice: A Framework for Teaching, 2nd Edition, by 

Charlotte Danielson (see description below). 

 

Purposes  of Evaluation 

 
• Promotes growth through high levels of professionalism, which includes a commitment to 

continuous professional development, shared understanding of learning (professional growth) and 

collective inquiry. 

• Develops each individual's capacity for professional contribution to the team, building and district 

levels 

• Supports new professional growth through a formative process within clearly defined expectations 

• Supports tenured professional growth through a formative process that promotes collaborative 

inquiry and examination of practice 

• Builds and fosters collaborative relationships among professionals and administrators 

• Validates the hiring/selection process during the probationary (non-tenure) period 

 

 

Charlotte Danielson's Framework for Teaching 
 

nd 

Enhancing Professional Practice: A Framework for Teaching, 2 Edition, by Charlotte Danielson is the 

basis for the KWSED Performance Evaluation Plan. This framework for teaching is a research-based set 

of components of instruction that are grounded in a constructivist view of learning and teaching. The 

framework is an invaluable tool to be used as the foundation for professional conversations among 

practitioners as they seek to enhance their skill in the complex task of teaching. We will use Charlotte 

Danielson's 2013 versions of evaluation instruments for all teachers and providers. 

The framework will serve as the foundation of KWSED recruitment and hiring, coaching, professional 

development, and staff evaluation processes, thus linking all these activities together. 
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Section 2: SEVEN COMMON THEMES, BELIEFS & COMMITMENTS 
 

Equity: 

Creating a positive and respectful environment where ALL students feel valued will encourage open 

participation. This includes creating enhanced opportunities for those who have been traditionally 

underserved to access stimulating academic achievement. Teachers will not accept lower standards 

because of background or gender. 

Cultural  Competence: 

A culture for learning is one in which the teacher has high expectations for students, believes all students 

have the ability to learn and demonstrates confidence in them. Students internalize the teachers' belief in 

them and develop respect and rapport where they can feel safe to take risks. Students' cultural 

background impacts their readiness to learn, patterns of interaction and their behavior in school. 

Awareness of and respect for these cultural differences is essential. 

High Expectations: 

Each student is capable of achieving high levels of learning based on his or her unique characteristics. 

Teachers are committed to ensuring that each student will reach his or her full individual potential. 

Commitment, hard work, dedication and perseverance are embedded in this concept for both students and 

teachers. 

Developme11tal Appropriateness: 

Students' cognitive, social and emotional development affects how they engage in learning. The teacher 

differentiates questions, strategies, and expected outcomes to address each individual student's level of 

development. 

 
Attention to Individual Students Including Those with Special Needs: 

Teachers design learning experiences that challenge all students simultaneously at their individual levels. 

Embedded in these experiences is sensitivity to the student with special needs; whether the special need 

be intellectual, physical or emotional. Attention is given to modifications and interventions to 

accommodate all students. 

 
Appropriate Use oJTeclmology: 

Technology is a tool to support and enhance learning. It does not replace learning or learning concepts, 

but is vital in our efforts to engage students and staff in the development of new skills. It is the school's 

responsibility to provide access to a variety of technology for all students and continual professional 

development for staff. 

 
Student Assumption of Responsibility: 

Effective learning requires both the teacher and student to be highly engaged and invested in the 

endeavor. A highly effective learning environment can shift from being completely managed by the 

teacher to one in which teachers and students share the responsibility for learning. Students are 

encouraged to suggest instructional outcomes and evaluative criteria. 

 
Section 3: EVALUATION  INSTRUMENTS FOR PROVIDERS 

 
Because KWSED will not be evaluating Teachers, Danielson 2013 evaluations instruments are provided 

for and adapted to reflect the professional standards set forth in Charlotte Danielson's Framework for 

Teaching for: 
 

• Special  Education Administrator  
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• School Nurse 

• School Psychologist 

• School Social Worker 

• Speech and Language Pathologist 

• Hearing Itinerant 

 

 
All of the Danielson evaluation instruments are organized around levels of performance that represent an 

educator's growth and development throughout his/her career. The Danielson model is focused on 

accountability for all aspects of the profession. Just as educators work to meet the needs of each student 

learner, this model addresses the needs of each individual certified staff members.  

 

Section 4: PROFESSIONAL  PRACTICE LEVELS of PERFORMANCE 

These levels of performance are included in this plan to support teacher self-reflection, inform and 

structure professional conversations between professionals and evaluators, and suggest areas for further 

learning. These levels contribute to the professional's summative rating system found in Section 5. 
 

 

 

 

 

 

!DISTINGUISHED 
EXCELLENT) 

Professional practice at the Distinguished (Excellent) level consistently 

demonstrates evidence of extensive knowledge and expertise in understanding 

and implementing the components of the KWSED Certified Staff Evaluation 

Framework and the adopted district curriculum. Practice at the Distinguished 

(Excellent) level is demonstrated by exceptional commitment to flexible, 

differentiated and responsive instructional  practice as evidenced by high 

levels of student engagement, student-directed learning and student growth. 

There is evidence of extensive and rigorous individualized instruction that is 

developmentally and culturally appropriate. A Certified Staff Member at the 

Distinguished (Excellent) level provides leadership in the school and district 

and is committed to reflective, continuous, professional practice that ensures 

high levels of student 

learning and student ownership. 

PROFICIENT Professional practice at the Proficient level demonstrates evidence of a 

thorough knowledge of instructional practices, reflective teaching preparation 

and use of a broad repertoire of strategies and activities as described in the 

KWSED Certified Staff Evaluation Framework and the adopted district 

curriculum. Practice at the Proficielll level is consistent. Knowledge of 

instructional practices, content, students and resources is demonstrated. A 

Certified Staff Member at the Proficient level works independently and 

collaboratively to improve his/her professional practice to support and 

promote high levels of student learning. 
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NEEDS 

IMPROVEMENT 
Professional practice at the Needs Improvement level demonstrates evidence 

of minimal understanding and/or implementation of the KWSED's Certified 

Staff Evaluation Framework and the adopted district curriculum. Practice at 

the Needs Improvemelll level is inconsistent. Understanding and 

implementation of instructional and/or professional behaviors are minimal. A 

Tenured Certified Staff Member at the Needs Improvement level requires 

specific supports and interventions to improve individual professional practice 

to Proficient or 

Distinguished (Excellent) levels of practice. 

UNSATISFACTORY Professional practice at the Unsatisfactory level demonstrates evidence of 

little or no understanding and/or implementation of the KWSED Certified 

Staff Evaluation Framework and the adopted district curriculum. Practice at 

the Unsatisfactory level is harmful. Inadequate and inappropriate 

instructional and/or unprofessional behaviors persist even after 

intervention(s) and support(s) have been provided. A Tenured Certified Staff 

Member at the Unsatisfactory level must implement specific steps to improve 

his/her professional practice to the Proficient or Distinguished (Excellent) 

level. 

 
 

 

Section 5: EVALUATION SUMMATIVE RATING SYSTEM 

 
Summative Ratings in KWSED's Professional Evaluation Plan 

Disti11guished ( Excellent ) - No more than three components at the Proftciellt level overall with no 

more than  one component  at  the  Proficient  level  in  any one  Domain. The  remaining components 

are at the Distinguished  ( Excellellt) level. 

Proftcie11t - No more than five components at the Needs Improvement level overall with no more 

than two components at the Needs Improvement  level  in any one Domain. The remaining 

components  are at the Proficient or  Distinguished  (Excellellf) levels. 

Needs lmproveme11t - Six or more components rated at the Needs Improvement level with 

the remaining  components  rated as  Proficiellt  or higher. 

U11satisfactory - Any component rated Unsatisfactory. 

 
Non-Tenured Certified Staff Contract Renewal • Each Non-Tenured Certified Staff Member will 

receive a final summative rating and a recommendation for renewal or non-renewal of his/her contract. 

It is understood that a Non-Tenured Certified Staff Member in years one and two may receive a final 

summative rating of Need s lmprovemem as they are emerging towards proficiency. After receiving 

professional growth supports during years one and two, a Non•Tenured Certified Staff Member in 

years three and four is expected to maintain a final summative rating of Proficie111 or Distinguished 

(Excelle111). 

 
Tenured Certified Staff are expected to maintain an overall Summative Rating of Proficiem or 

Distinguished ( Excellem ).  If a Tenured Certified  Staff  Member receives an overall Summative Rating 

of Needs lmprovemel11, a Professional Development  Plan  (PDP) will be developed. See PERA  2010, 

(105 ILCS 5/24A- 5, 2-h, I) for additional information. A Tenured Certified Staff Member whose 

performance  is not Proficient  or Distinguished  ( Excellent ) after the completion  of a PDP, will be rated 
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Unsatisfactory. 

 
If a Tenured Certified Staff Member exhibits evidence of Unsatfafactory practice at any point in the 

Evaluation process, an overall Summative Evaluation may be conducted during the contractual school 

year. An overall Summative Rating of Unsatfafactory will result in the development of a Remediation 

Plan in accordance with the law. See PERA 2010, (105 ILCS 5/24A-5, 2-i,j, k, I, m) for additional 

information. 

 

Section 6: ROLES OF EVALUATORS and TEACHERS in EVALUATION PROCESS 
 

Evaluator's Reu,onsibilities 

• Communicate aligned feedback with Certified Staff around the Framework for 

Teaching or Framework/or Specialists. 

• Meet with Certified Staff to discuss expectations based on the Framework for 

Teaching or Frameworkfor Specialists and district/school goals. 

• Provide Certified Staff with district and student data to make informed 

decisions. 

• Conduct  formal  and informal observations. 

• Communicate with Professional Peers to align support for Certified Staff as 

needed. 

• Provide ongoing feedback to Certified Staff regarding Teacher or Specialist 

evidence of practice. 

• Conduct summative conference, notify Certified Staff of employment status, and 

facilitate appropriate professional plan for growth and improvement. 

• Maintain the integrity of the Evaluation Plan and process. 

Certified Stqff/Specialist's Responsibilities 

• Understand and put into practice the Framework for Teaching or Framework for 
Specialists. 

• Meet with Evaluator and Professional Peer(s) to ensure adherence to 

Framework for Teaching or Framework for Specialists. 

• Submit evidence of practice to evaluator in a timely manner prior to the 

Summative Rating Process. 

• Take personal responsibility for attaining Proficient or Distinguished(Excellellf) 

performance. 

• Develop and implement a professional plan as defined by the Evaluation Plan. 

• Maintain the integrity of the Evaluation Plan and process. 

 

 

Section 7: GLOSSARY 

 
Certified Staff Member - This means a full-time or part-time professional employee of the school 

district who is required to hold a teaching certificate or a professional educator's license endorsed for 

the specialized area in which they are employed. The certified staff member KWSED evaluates are 
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non-teaching positions with the exception of a hearing itinerant position which we have included in 

this plan. 

Components - Distinct aspects of a domain as defined by the Framework for Teaching. 

Consulting Certified Staff Member - An educational employee as defined in the Educational Labor 

Relations Act who has at least five years of experience as a Certified Staff Member and a reasonable 

familiarity with the assignment of the Certified Staff Member being evaluated, and who received a 

Distinguished (Excellent) rating on his or her most recent evaluation. The Consulting Certified Staff 

Member is selected by the Evaluator and is used for the purpose of supporting the Certified Staff 

Member during the Remediation Plan. 

Documentation - Evidence/informationthat supports or explains the Certified Staff Members' work in 

each of the four domains. Evidence may be artifacts, information, and/or observations submitted by a 

certified staff member's evaluator or the certified staff member for use in determining the certified staff 

member's summative rating. 

 
Domains of Specialized Practice - Four main areas of effective specialized practice (Planning and 

Preparation, Environment, Delivery of Services, and Professional Responsibilities).  

Domains of Teaching Practice - Four main areas of effective teaching practice (Planning and 

Preparation, Classroom Environment, Instruction, and Professional Responsibilities). 

Observation (Formal) - Formal observations will include the following: (1) are announced (2) are a 

minimum of 45 minutes, or complete lesson, or entire class period; (3) include pre-observation and 

post- observation conferences; (4) are observations in the Certified Staff Member's primary areas of 

responsibility (e.g., variety of class periods and/or content areas, team meetings); (5) done with full 

knowledge of the Certified Staff Member; (6) done in the presence of the Evaluator; and (7) include 

documentation of the observation provided to the Certified Staff Member. 

Observation (Informal) - Informal observations will include the following: (1) are unannounced, (2) 

are a minimum of 10 minutes, (3) have no pre-observation conference, (4) have optional post 

observation conference as requested by the Certified Staff Member or Evaluator or both; (5) are 

observations in the Certified Staff Member's primary areas of responsibility (e.g., variety of class 

periods and/or content areas, team meetings); (6) done with full knowledge of the Certified Staff 

Member; (7) done in the presence of the Evaluator; and (8) include documentation of the observation 

provided to the Certified Staff Member. 

Performance Evaluation - Written evaluation of the Certified Staff Member job performance based on 

the ratings earned on each of the components. According to state requirements, Certified Staff Member 

performance shall be rated as: Distinguished (Excellent), Proficient, Needs Improvement, or 

Unsatisfactory. 

Performance Evaluation Ratings (Summative) - The final rating of Certified Staff Member using the 

rating levels of Distinguished (Excellelll), Proficient, Needs Improvement, or Unsatisfactory, that 

includes consideration of professional practice and when applicable, indicators of student growth.  

Pre-observation Conference - A pre-observation conference must precede a formal observation and 

include (1) a written lesson or unit plan and/or evidence of planning for lesson/activity in advance of 

the conference; (2) input by the Certified Staff Member regarding the focus of observation; and (3) a 

discussion of the lesson/activity to be observed. The Pre-observation conference may be held virtually 

if agreed upon by both parties for those whose evaluators are located in another district/town. 

Post-observation Conference - A post-observation conference must follow a formal observation and 

informal (when requested) and include (1) the Evaluator and the Certified Staff Member discussing 
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the evidence collected about the Certified Staff Member's professional practice; (2) the Evaluator 

providing specific feedback in writing; (3) the Certified Staff Member being given the opportunity 

to reflect and respond to the evidence provided and give additional information/explanation if 

needed; and (4) notification by the Evaluator to the Certified Staff Member if the evidence collected 

to date may result in a component rating of Needs Improvement or Unsatisfactory. 

Professional Development Plan (PDP) - A plan for professional development created within 30 school 

days after the completion of an Evaluation resulting in the Needs Improvement rating. The PDP is 

developed by the Evaluator in consultation with a Certified Staff Member based upon areas that need 

improvement and the plan includes supports that the district will provide to address the performance 

areas identified as needing improvement. 

 

 
Section 8: Non-Tenure Professional Evaluation Plan 

 

TIME 

OF 

YEAR 

PROCESS 

By the first 

student 

attendance 

day 

• Review of  the Non-Tenured Staff  Professional  Evaluation Plan 

Components and inform staff of their evaluator. 

1stsix Weeks 

of School 
• One or more Informal Observations (Post- Observation Conference 

by request byeither Evaluator or Certified Staff Member or both) 
- as needed 

• Formal Observation (Pre and Post- Observation Conference) - 
as needed 

Week Five 

to Winter 

Break 

• One or more Informal Observations (Post- Observation Conference 
by request by either Evaluator or Certified Staff Member or both) 

- as needed 

• One or more Formal Observations (Pre and Post-Observation 
Conference) - as needed 

After 

Winter 

Break and 

Before 

March 1st 

• Informal Observations (Post-Observation Conference by request 

by either Evaluator or Certified Staff Member or both) - as needed 

• Formal Observation (Pre and Post- Observation Conference) - 

as needed 

• Summative Evaluation 
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March 1st 

until end of 

school year 

  
 

A minimum of three (3) observations shall be required each school year of which two (2) must be formal 

observations. 

Non-Ten ured Certified Staff Members must have a rating of "Proficient" or "Distinguished" in last two 

years of non tenured status. 

Tenure will be determined at the end of the fourth non-tenured year. Tenure will only be considered for 

Certified Staff who have a summative rating of "Proficient" or "Distinguished" at the end of the fourth 

probationary year. A Non-Tenured Certified Staff Member, who has maintained a "Distinguished" 

rating in the first three years, is eligible for early tenure. 

 
Summative Rating Process: 

 
A Summative Rating Conference will be conducted when: 

o There is a change in the overall rating from Distinguished/Proficient to Needs 
Improvement orUnsatisfactory 

o The Certified Staff Member is non-tenured 

o The Evaluator or the Certified Staff Member requests a summative rating 
conference. 
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• Informal Observations (Post-Observation Conference by request 

by either Evaluator or Certified Staff Member or both) - as 

needed 



-  - - - - - - - - 

-- 

PFramework Data Documentation Form for School Psychologists and Social Workers 
 

 
I 

Domain I for School Psychologists / School Social Workers: Planning and Preparation 
 
 

-- . -- - -- -- .  -- - . -- - - .. - - .    --  . 

: 
:I Level of1Perform ance 

• - - - "" 

'
I
 

I 

 

COMPONENT 

-- - -- -   ----·- - - 

 
 

Ia: 

Demonstrating demonstrates little limited number of data  to evaluate and 
knowledge and skiJI in or  no knowledge and psychological determine eligibility. demonstrates  a wide range 

using psychological skill in using instruments to  of extensive knowledge of 

instruments to psychological evaluate students. data to evaluate students 

evaluate students instruments to and know the proper 

evaluate students. situations in which various 
data should be used. 

lb:  Psychologist/Social Psychologist/Social Psychologist/ Social Worker Psychologist/Social 
Worker Worker demonstrates thorough Worker  demonstrates 

Demonstrating demonstrates little demonstrates basic knowledge of child and extensive knowledge of 
knowledge of child or no knowledge of knowledge of child adolescent development and child and adolescent 
and adolescent child and adolescent and adolescent psychopathology. development and 
development and 

 

Page 10 of71 

UNSATISFACTORY NEEDS 

IMPROVEMENT 

PROFICIENT DISTINGUISHED 

Psychologist/Social Psychologist/Social Psychologist/Social Worker Psychologis t/ Social 
Worker Worker uses a uses appropriate convergent Worker 

 



 

psychopathology development and 

psychopathology. 

development and psychopathology and 
psychopathology. knows variations of the 

typical patterns. 

le: Psychologist/Social 

Worker has no clear 
Establishing goals for goals for the 
the psychology students' IEP or they 
program appropriate are inappropriate to 
to the setting and the either the situation 
students served or the age of the 

students. 

Psychologist/Social      Psychologist/Social Worker's   Psychologist/Social 

Worker's goals for goals for the students' IEP Worker's goals for the 

the students' IEP are are  clear and appropriate to students' IEP are highly 

rudimentary  and      the situation in the school       appropriate to the situation 

are partially suitable  and to the age of the in the school and to the age 

to the situation and     students. of the students and have 
the age of the been developed following 
students. consultations with 

students, parents, and 

ld: Psychologist/Social 
worker aemonstrates 

Psychologist/Social Psychologist/Social PsycbHWllfees./Social Worker's 
Worker aemonstrat es worker aemonstrates kn owteage or soec1a1 

Demonstrating little or no knowledge 

of special education 

laws and procedures. 

basic knowledge of thorough knowledge education  laws and procedures 

special education laws of special education is extensive; 

and procedures. laws and procedures. psychologist/social  worker 

takes a leadership role in 

reviewing and revising district 

policies. 

knowledge of district, 
state and federal 
regulations and 

guidelines 

le: Psychologist/Social 
Worker demonstrates 

Demonstrating little or no knowledge 
knowledge of of resources for 
resources, both within students available 
and beyond the school through the school or 
and district district. 

Psychologist/Social Psychologist/Social Psychologist/Social Worker 

Worker demonstrates Worker demonstrates demonstrates extensive 

basic knowledge of thorough knowledge knowledge ofresources for 

resources for students of resources for students available through the 

available through the students available school or district and in the 

school or district. through the school or larger community. 

district and some 

familiarity with 
resources outside the 

district. 
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If: 
- - 

Psychologist/Social 

Worker's schedule is 

Psychologist/Social 

Worker's schedule 

Psychologist/Social 

Worker has 

Psychologist/Social Worker's 

plan is highly organized and 
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Planning the poorly planned to has a  number of developed a plan that allows  for comple tion of 
Psychology/ Social allow assignment worthwhile activities, reflects efficient use assignment and other activities 

worker program, 

integrated with the 

regular school 

program, to meet the 

needs of individual 

completion. but some of them 

don't fit with job 

description or 

assignment. 

of time to complete 

assignment. 

that support services to 

students. 

students and 

including prevention. 

    

 

 

 

 

Domain 2 for School Psychologists/ School Social Workers: The Environment 

-  - - - - -  - - -- 

 
Level of Performance 

- - -· -- ... - . - - - -- - 
 

 

 

COMPONENT 

2a: 

Establishing 

UNSATISFACTORY NEEDS IMPROVEMENT PROFICIENT DISTINGUISHED 

Psychologist's/Social Psychologist's/Social Psychologist's/Social Students, parents, 

Worker's interactions Worker's interactions are Worker's interactions teachers and staff seek 
with students, parents, a mix of positive and with students, parents, out the 

rapport with teachers and staff are negative; the teachers and staff are Psychologist/Social 
students negative or inappropriate. Psychologist's/Social positive and respectful. Worker, reflecting a high 

Worker's efforts at  degree of comfort and 

developing rapport are trust in the relationship. 

partially successful with 

students, paren ts, 



I 

 

teachers and staff. 

2b: Psychologist/Social Psychologist's/Social Psychologist/Social Psychologist/Social 

. . . Worker exercises poor Worker's time- Worker exercises good Worker demonstrates 
Orga 1zmg time judgment in setting management skills are judgment in setting excellent time- 
effectively  priorities, resulting in moderately well priorities, resulting in management skills, 

confusion, missed developed; essential clear schedules and accomplishing all tasks in 

deadlines, and conflicting activities are carried out, important work being a seamless manner; 

schedules. but not always in the most accomplished in an teachers  and students 

efficient manner. efficient manner. understand their 

schedules. 

2c:  No procedures for Psychologis t/ Socia l Procedures for referrals Procedures for all aspects 

referrals have been Worker has established and for meetings and of referral and testing 
Establishing and established; when procedures for referrals, consultations with protocols are  clear to 
maintaining teachers want to refer a but the details are not parents and everyone and have been 
clear student for specia l always clear. administrators are clear developed in consultation 
procedures for services, they are not sure  to everyone. with teachers and 
referrals. how to go about it.  administrators. 

2d: 
I 

have been established, appear to have been have been established in been established in group 
Establishing and Psychologist / Social established. group counseling. counseling. 
standards of worker disregards or fails Psychologi s t/ Social Psychologist/Social Psychologist/Social 
conduct in to address negative Worker attempts to Worker monitors student Worker monitoring of 
group student behavior during monitor and correct behavior against those students  is subtle and 
counseling group counseling. negative student behavior standards; response to preventive,  and students 

during group counseling. students is appropriate engage in self-monitoring 

and respectful. of behavior. 



 

 

 

 

 

 

= 
 

 

   

 

Do main 3 for School Psychologists/School Social Workers: Delivery of Service 

 

 
I 

 

 
 

 

 
 

 

COMPONENT 

  

Level of1Performance 

 

 

 
 

 

 

 
 

 

 

 

 
-T . - 

 

 

 
UNSATISFACTORY 

 

 

 
NEEDS IMPROVEMENT 

 

 

 
PROFICIENT 

 

 

 
DISTINGUISHED 

3a: Psychologist/Social Psychologist/Social Psychologist/Social Psychologist/Social Worker 

Responding to 

referrals; 

consulting with 

teachers and 

administrators. 

Worker  fails to 

consult with IEP Team 

or  to  tailor 

evaluations to the 

questions   raised in 

the referral. 

Worker consults on a 

sporadic basis with IEP 

Team, making partially 

successful attempts to 

tailor evaluations to the 
questions raised in the 

Worker consults 

frequently with IEP 

Team tailoring 

evaluations to the 

questions  raised in the 
referral. 

consults frequently with IEP 

Team, contributing own insights 

and tailoring evaluations to the 

questions raised in the referral. 

  referral.   

3b: Psychologist/Social Psychologist/Social Psychologist/Social Psychologist/Social Worker 

Evaluating 

student needs in 

compliance with 

National 

Association of 

School 

Psychologist 

(NASP) / 
National 

Worker resists 

administering 

evaluation, selects 

instruments 

inappropriate to the 

situation, or does not 

follow established 

procedures and time 

lines. 

Worker attempts to 

administer appropriate 

evaluation instruments 

to students but does not 

always follow 

established time lines, 

safeguards and 

procedures. 

Worker administers 

appropriate evaluation 

instruments to students 

and ensures that all 

procedures,safeguards 

and time lines are 

faithfully adhered to. 

selects, from a broad repertoire, 

those assessments that are most 

appropriate to the referral 

questions and conducts 

information sessions with IEP 

Team to ensure that they fully 

understand and comply with 

procedural time lines, safeguards 
and procedures. 

 
Association of 

 



 

Social Worker 

(NASW) 
guidelines and 

KWSED 

Procedures 

3c: 

Chairing 

evaluation team 

 

 
 

eligibility reports. reports. 

3d: t'Sycnomg1s r1::,oc1a1 t' Sycno1o g1sr1::,oc1a1 t' s y c no10g1s t / ::,oc1a 1 t' s ycno1o g1s t / ::,oc1 a1 
Worker fails to plan Worker  plans for students Worker  plans for students Worker develops 

Planning 

interventions to 

maximize 

students' 

likelihood of 

success 

3e: 

Maintaining 

contact with 

physicians and 

community 

mental health 

service 

providers. 

3f: 

Collecting 

Psychologist/Social Psychologist/Social Psychologist/Social Psychologist/Social Worker 
Worker declines to Worker assumes Worker assumes assumes leadership of the 

assume leadership of leadership  of the leadership  of the evaluation and takes initiative in 
the evaluation team. evaluation  team when evaluation team as a assembling materials for 

 directed to do so, standard expectation; meetings. Evaluation and 
 preparing adequate prepares detailed eligibility reports are prepared 
 evaluation and evaluation and eligibility in an exemplary manner. 

 

interventions suitable to are partially suitable for are  suitable for them and comprehensive  plans for 
students, or interventions them or are sporadically are aligned with identified students, finding ways to 

are  mismatched with the a!igned with identified needs. creatively meet student 

findings of the 

assessments. 

needs.  needs and incorporate 

many related elements. 

Psychologist/Social Psychologist/Social Psychologist/Social Psychologist/Social 

Worker declines to Worker maintains Worker maintains Worker maintains 
maintain contact with occasional contact with ongoing contact with ongoing contact with 

physicians and physicians and physicians and physicians and 
community mental health community mental health community  mental health community mental health 

service providers. service providers. service providers. service  providers and 

   initiates contacts when 

needed. 

Psychologist/Social Psychologist/Social Psychologist/Social Psychologist/Social 
Worker neglects to collect Worker collects most of Worker collects all the Worker is proactive in 
 



-  -- 

information; I important  information on 

which to base decisions 
writing reports    I for evaluation; reports are 

inaccurate or not 

, appropriate to the 

audience. 

 

the important information 

on which to base 

decisions for evaluation; 

reports are accurate but 

lacking in clarity and not 

always appropriate. 

 

important information on 

which to base decisions 

for evaluation; reports are 

accurate and appropriate. 

 

collecting important 

information, interviewing 

teachers, parents and 

related service  providers 

if necessary; reports are 

accurate and clearly 

written and are tailored 

for the audience. 
 

 

Domain 4 for School Psychologists/Schoo) Social Workers: Professional Responsibilities 

- - - - - -- - r 

i 

' 
•Level·of,Eer for:ma nce 

 

 
1 
1 

 

COMPONENT 

 

 
UNSATJSFACTORY NEEDS IMPROVEMENT I PROFICIENT DISTINGUISHED 

 

4a: 

Reflecting on 

practice 

Psychologist/Social 

Worker does not reflect 

on practice, or the 

reflections are 

inaccurate or self 

serving. 

Psychologist's/Social 

Worker's reflection on 

practice is moderately 

accurate and objective 

without citing specific 

examples, and with only 

global suggestions as to 

how it might be 

improved. 

Psychologist's/Social 

Worker's reflection 

provides an accurate and 

objective description of 

practice, citing specific 

positive and negative 

characteristics. 

(Psychologist/Social 

Worker makes some 

specific suggestions as to 

how the counseling 

program might be 

improved.) 

Psychologist's/Social 

Worker's reflection is highly 

accurate and perceptive, 

citing specific examples that 

were not fully successful for 

at  least some students. 

Psychologist/Social Worker 

draws on an extensive 

repertoire to suggest 

alternative strategies. 



 

4b: 

Communicating 

with families 

Psychologist/Social 

Work fails to 

communicate with 

families and secure 

necessary permission 

for evaluations or 

communicates in an 

insensitive manner. 

Psychologist/ Socia l 

Worker's 

communication with 

families is partially 

successful; permissions 

are  obtained, but there 

are occasional 

insensitivities to cultural 

and  linguistic traditions. 

Psychologist/Social 

Worker communicates 

with families and secures 

necessary permission for 

evaluations and does so in 

a manner sensitive to 

culturally and linguistic 

traditions. 

Psychologist/Social Worker 

secures necessary 

permissions and 

communicates with families 

in a manner highly sensitive 

to cultural and linguistic 

traditions. 

Psychologist/Social Worker 

reaches out to families of 

students  to enhance trust. 

4c: Psychologist/Social Psychologist/Social Psychologist's/Social Psychologist's/Social 

Maintaining 

accurate 

records 

Worker's records are in 

disarray; they may be 

missing, illegible, or 

stored  in an insecure 

Worker's records are 

accurate and legible and 

are stored in a secure 

location. 

Worker's records are 

accurate and legible, well 

organized, and stored  in a 

secure location. 

Worker's records are 

accurate and legible, well 

organized, and stored  in a 

secure location. They are 
 location.   written to be 
    understandable to another 
    qualified professional. 

 

4d: 

Pi;lrticipating in 

a professional 

community 

Psychologist's/Social 

Worker's relationships 

with colleagues and 

administrators are 

negative or self-serving, 

and psychologist/social 

worker avoids being 

involved in school and 

district events and 

projects. 

Psychologist's/Social 

Worker's relationships 

with colleagues and 

administrators  are 

cordial, and 

psychologist/social 

worker participates in 

school and district events 

and projects when 

specifically requested. 

Psychologist/Social 

Worker participates 

actively in school and 

district events and 

projects and maintains 

positive and productive 

relationships with 

colleagues and 

administrators. 

Psychologist/Social 

Worker makes a 

substantial contribution 

to school and district 

events and projects and 

assumes leadership with 

colleagues and 

administrators. 

4e: 

Engaging in 

Psychologist/Social 

Worker does not 
part icipa te in professional 

Psychologist's/Social 

Worker's  participation  in 

p rofess ional develo p me nt 

Psychologist/Social 

Worker seeks out 

opport un ities for 

Psychologist/Social 

Worker actively pursues 

professional develo pmen t 



 

professional development activities, activities is limited to professional development opportunities and makes 

development even when such activities those that are convenient based on an individual a substantial contribution 

are clearly needed for the 

ongoing development of 

skills. 

or are required. assessment  of need. to the profession through 

such activities as offering 

workshops to colleagues. 

4f: Psychologist/Social Psychologist/Social Psychologist/Social Psychologist/Social 
Worker displays Worker is honest in Worker displays high Worker can be counted on 

Showing dishonesty  in interactions interactions with standards  of honesty, to hold the highest 
professionalism with colleagues, students, colleagues, students, and integrity and standards  of honesty, 

and the  public and the public, plays a confidentiality in integrity, and 

.violates principles of moderate advocacy role interactions with confidentiality and to 

confidentiality. for students, and does not colleagues, students, and advocate for students, 

 violate confidentiality. the public, and advocates 

for students when 

taking a leadership role 

with colleagues. 
  needed.  

4g: Psychologist/Social Psychologist/Social Psychologist/Social Psychologist/Social 
Worker is not available to Worker is available to Worker initiates contact Worker seeks out 

Collaborating staff for questions and staff for questions and with teachers and teachers and 
with teachers planning and declines to planning and provides administrators to confer administrators to confer 
and provide background background material regarding individual regarding cases, soliciting 
administrators material when requested. when requested. cases. their perspectives on 

   individual students. 
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speech-la nguage 

 

 

 

 
 

COMPONENT 

bevel of Performance 

 

 
 

I UNSATISFACTORY I NEEDS I PROFICIENT I DISTINGUISHED 

la I Speech-language Speech-language Speech-language Speech-language pathologist's plan and 

pathologist's plan pathologist's plan pathologist's  plan and practice demonstrates  extensive knowledge 

Demonstrating and practice and practice practice demonstrates and skill in the application of therapeutic 
knowledge and demonstrates  little demonstrates  basic thorough knowledge and services within a school-based program. 
skills in the or no knowledge in knowledge and skill skill in the application of The communication practices specific to 
delivery of the application of in the application of therapeutic services identified needs of the students receiving 
speech- therapeutic services therapeutic services within a school-based services builds upon knowledge of best 

language therapy within a school- within a school- program and the practices including models of intervention 
practices based program based program communication and evidence based practices. 

including models of 

intervention and 

evidence based 

practices. 

including models of 

intervention and 

evidence based 

practices. 

practices specific to the 

identified needs of the 

students receiving 

services including 

 

  models of intervention 

and evidence based 

 

  practices.  

lb Speech-language Speech-language Speech-language Speech-language pathologist has a plan for 
pathologist has no 

Establishing I plan for 

pathologist has a 

rudimentary plan 

pathologist has a plan 

for  the therapy services 

the therapy services that is diagnostically 

aligned to the identified needs of the 

 



pathology plan 

aligned to the 

identified needs 

of students . 

served through a 

school-based 

program. 

individualizing 

speech-language 

services that are 

appropriate to the 

students' needs 

and/or educational 

setting of the school. 

for the therapy 

services that is only 

partially suitable to 

the needs of the 

students and/or the 

educational  setting 

of the school. 

that is clear and 

appropriate to the needs 

of the students and/or 

educational setting of 

the school. 

student(s) and the educational setting of the 

school. The plan has been developed 

collaboratively with all relevant 

stakeholders. 

le 

Demonstrating 

knowledge of 

district,  state, 

and federal 

regulations and 

guidelines for 

speech-language 

pathology. 

Speech-language 

pathologist 

demonstrates  little 

or no knowledge of 

governmental 

regulations and 

procedures 

including local 

eligibility guidelines 

as it relates to 

Speech-language 

pathologist 

demonstrates basic 

knowledge of 

governmental 

regulations and 

procedures 

including local 

eligibility guidelines 

as it relates to 

Speech-language 

pathologist 

demonstrates thorough 

knowledge of 

governmental 

regulations and 

procedures as it  relates 

to the  provision of 

school  based services 

including  local eligibility 

Speech-language pathologist's knowledge of 

governmental regulations and procedures 

are extensive and includes local eligibility 

guidelines as it relates to school based 

services. The speech-language pathologist 

takes a leadership role within the team in 

reviewing and revising district practices as 

they relate to the therapeutic services. 

 school based school based guidelines as  it relates to  

 services. services. school based services.  

1d 
"

 Speech-language Speech-language Speech-language Speech-language  pathologist demonstrates 

Demonstrat,ing 

knowledge,of 

resources, both 

within and 

beyond the 

school and 

district 

pathologist 

demonstrates little 

or no knowledge of 

resources for 

students available 

through the school 

or district. 

pathologist 

demonstrates basic 

knowledge of 

resources for 

students available 

through the school 

or district. 

pathologist 

demonstrates thorough 

knowledge of resources 

for students available 

through the school or 

district and some 

familiarity with 

resources outside the 

extensive knowledge of resources for 

students available through the school, the 

district, and outside the district and seeks 

the necessary resources as needed for the 

provision of service within a school-based 

program. 

   district.  



 

le Therapy planning Speech-language Speech-language Speech-language pathologist's 

Formulating a 

diagnostic plan for 

the   therapy 

services to meet the 

needs of students in 

a school-based 

program. 

consists of a random 

collection   of 

unrelated activities, 

Jacking coherence or 

an  overall structure 

and does not Jink to 

overall 

goal(s)/benchmark(s) 

pathologist's planned 

sessions have guiding 

objectives and include 

a number of 

meaningful activities, 

but does not meet the 

overa11 

goal(s)/benchmark(s) 

pathologist has developed 

planned sessions that 

include the diagnostically 

aligned activities that 

correspond to the 

identified 

goal(s)/benchmark(s) of 

the student(s) receiving 

planned sessions are coherent and 

effective supporting the identified 

students and facilitates 

generalization across educational or 

community settings. 

 of students receiving of the student(s) services.  

 services. receiving services.   

1f Speech-language Speech-language Speech-language Speech-language pathologist's 

Developing a plan 

to  revise  the 

therapy services in 

order to meet the 

needs of students in 

a school-based 

program 

pathologist has no 

plan to revise the 

services and resists 

suggestions that such 

a revision is 

indicated. 

pathologist has a 

rudimentary plan, but 

accepts and 

implements 

suggestions for 

revision of the plan. 

pathologist has a clear 

plan that is supported by 

evidence-based practice 

and quantitative and 

qualitative data. The 

speech-language 

pathologist interprets and 

uses data to measure 

evaluation plan is diagnostically 

aligned and effective, incorporating 

multiple sources of evidence, (for 

example, collaboration of other 

stakeholders) which identify 

necessary revision of therapeutic 

practice based  upon quantitative and 
qualitative data. 

   progress and revise  

   interventions as  

   necessary.  
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UNSATISFACTORY NEEDS PROFICIENT 

IMPROVEMENT 

 

ENYIROMENT 

 

 

 
- -·-- - - - - - 

 

 
 

DISTINGUISHED 

 2a Speech-language Speech-language Speech-language Speech-language pathologist's 
  pathologist's interactions pathologist's pathologist's  interactions interactions with the students are 

 Establishing 
rapport with 

with students are negative 

or inappropriate; students 

interactions are a mix 

of positive and 

with students are positive 

and respectful; students 

positive and respectful; the 

students are comfortable  in the 
 students appear uncomfortable in negative; the speech- appear comfortable in the evaluation and therapy setting as 
  the evaluation and therapy language pathologist's evaluation and therapy evidenced by a least one of the 
  setting. efforts at developing setting. following behaviors; seeking out 
   rapport are partially  the speech-language pathologist, 

   established.  cooperating during expected 
tasks, coming to scheduled 

     therapy sessions independently, 
     and/or completing homework 

     assignments. 

 2b Speech-language Speech-language Speech-language pathologist Speech-language pathologist is 

 
Utilizing 

therapeutic 

time effectively 

pathologist has no 

organizational skills 

demonstrated  by the 

inability to meet deadlines 

pathologist has some 

organizational skills 

to  meet deadlines for 

evaluations and 

has organizational skills to 

meet deadlines for 

evaluations and meetings, 

provides therapy based on a 

organized and meets deadlines for 

evaluating students  and 

conducting meetings, providing 

therapy and completing 
  for evaluations and meetings, sees some set schedule, and completes paperwork in a timely manner, as 
  meetings, not providing students for therapy paperwork in a timely well as utilizing time for other 
  

- therapy based on a set based on set therapy  duties that will assist in fulfilling 
      

 



 schedule, and not 

completing paperwork in a 

timely manner. 

schedule, and I 

completes some 

paperwork in a timely 

manner. 

manner. the needs of students assigned to 

the caseload for services. 

2c I Speech-language Speech-language 

pathologist does not 

consistently group 

students based on 

age, communication 

needs, 

does not 

consistently have 

materials/supplies 

prepared in 

advance, and does 

not consistently 

transitions student 

in a timely manner. 

Speech-language 

pathologist considers 

student needs in 

developing therapy 

groups based upon age, 

communication needs, 

has materials, supplies 

prepared  in advance, 

and transitions in a 

timely manner. 

 

 

 

 

 
Speech-language 

pathologist has clear 

rules of conduct in the 

evaluation and therapy 

session that are 

consistently enforced 

and the efforts to 

monitor and correct 

negative student 

Speech-language pathologist groups 

students based on age/communication 

needs, has materials/supplies prepared in 

advance, and transitions in a timely manner. 

Students demonstrate an understanding of 

their goals by independently incorporating 

the skills derived from the therapy services 

into successful participation in the 

classroom setting. 

 

 

 

 

 

 
Speech-language pathologist has clear rules 

of conduct in the evaluation and therapy 

session that are consistently enforced  and 

the efforts to monitor and correct negative 

student behavior are successful. Rules of 

conduct are accessible to students and 

discussed  with  the students. Students 

engage in self monitoring of appropriate 

behavior. 

 

Managing 

therapy 

procedures 

including 

instructional 

groups, 

materials, 

supplies and 

student 

transitions 

pathologist does not 

group students 

based on 

age/communication 

need doesnothave 

materials, supplies 

prepared  in 

advance, and does 

not transition 

students in a timely 

manner. Poor 

transitioning results 

in ineffective use of 

therapy time. 

2d Speech-language 
pathologist has no 

Establishing clear set rules of 
standards of conduct in the 
conduct in evaluation and 
therapy sessions therapy session and 

disregards or fails to 

address negative 

student behavior 

during evaluation or 

Speech-language 

pathologist has clear 

rules of conduct in 

the evaluation and 

therapy session that 

are inconsistently 

enforced and 

attempts to monitor 

and correct negative 

student behavior 
during evaluation 

behavior are successful. 
Rules of conduct are 

 



 therapy. and therapy are 

only partially 

successful. 

posted and accessible to 

students. 

 

2e The speech- The speech- The speech-language The speech-language pathologist  has an 

Organizing 

physical space 

for testing of 

students and 

providing 

therapy 

language 

pathologist has a 

disorganized 

evaluation and 

therapy space and 

does not arrange the 

space to work with 

students. Materials 

are not readily 

available. 

language 

pathologist has an 

organized 

evaluation and 

therapy space and 

uses the furniture 

and materials 

available to conduct 

evaluations and 

therapy. The setting 

pathologist has an 

organized evaluation 

and therapy space and 

uses the furniture and 

materials available to 

conduct evaluations and 

therapy. The setting is 

rearranged or modified 

to meet each student's 

individual needs. 

organized evaluation and therapy space and 

uses the furniture and materials available to 

conduct evaluations and therapy. The 

setting is rearranged or modified to meet 

each student's individual needs. The 

speech-language pathologist seeks out 

additional equipment, materials, and 

therapeutic resources to enhance student 

achievement of therapy. 

  is not rearranged or   

  modified to meet   

  each student's   

  individual needs.   

 

 

 

 

 

 

 

,. 



. 

 

 

 

 

 

 

, 

   

 
 

COMPONENT 

 

3a 

Responding 

to referrals 

and 

evaluating 

student 

needs 

 

 

 

 

 

 

3b 

Developing 

and 

implementing 

goals and 

benchmarks 

 

PROFESSIONAL  PRACTICES OF SPEECH-LANGUAGE PATHOLOGISTS-DOMAIN 3 

 

 
I Level of iPerfor man«;e 

--·   - - - - . -·  . --  - - -  - - - . -- - - 

 

 
 

UNSATISFACTORY NEEDS PROFICIENT 

IMPROVEMENT 

 

: DELIVERY OF SERVICE 

 

- - . 

--- - - - - - 

 

 
 

DISTINGUISHED 

The speech- The speech-language The speech-language The speech-language pathologist is 
language pathologist responds pathologist responds to a proactive in responding to written 
pathologist fails to to a written referral written referral within the referrals within the mandated time 
respond to a within the mandated mandated time frame and frame and completes the indicated 

written referral time frame, but the provides a clear explanation of assessments documented in the 
upon receipt of the response does not fully interventions and/or referral with clear explanations of the 

documentation address the identified assessments, which  have been interventions/assessments  that were 
within the areas of concern listed aligned to the identified areas provided. The speech-language 
mandated time in the  referral. There of need within the  referral and pathologist integrates convergent data 

frame. are  no clear collaborates with the IEP team from the  evaluation process 
 explanations of to determine if there is a collaborating with the IEP team to 
 planned interventions disability and if the child is determine if there is a disability, its 
 and/or assessment. eligible for services. impact on learning and if child is 

   eligible for services. 

The speech- Speech-language Speech-language pathologist's Speech-language pathologist develops 

language pathologist's IEP goals IEP goals for students are educationally relevant and 
pathologist fails to for students are only diagnostically aligned with measureable long term IEP goals for 

develop IEP goals partially suitable for identified needs and individual students, finding ways to meet student 

suitable for them or the alignment goals are appropriately needs and incorporating the 
students, or goals lacks connection with assessed in the student's diagnostically relevant  interventions 
are mismatched identified individual educational plans. The goals that correspond with assessment data 

 



to maximize 

student's 

successes 

with the findings of 

assessments. 
needs. are educationa lly relev ant and 

measureable. 

into classroom lea rning. Student 

progress is documented to measure 

rate of progress and update goals as 

appropriate. 

3c Therapy activities, Therapy activities, materials, Therapy activities, Therapy activities, materials, and 

Engaging 

students in 

therapeutic 

services 

materials, and 

grouping of students 

are inappropriate to 

meet the IEP goals set 

for the student(s) 

and groupings of students are 

moderately appropriate to 

achieve the IEP goals set for the 

student(s) involved in 

therapeutic services resulting in 

materials, and 

groupings of students 

are  fully appropriate 

to achieve the IEP 

goals set for the 

groupings of students are effective 

in achieving the  IEP goals set for 

the student(s) involved in therapy. 

As applicable,  the students are able 
to demonstrate independence in 

 involved  in therapeutic moderate student engagement. student(s) receiving the execution of the therapeutic 
 services  resulting in  services. Students are activities resulting in improved 
 little to no student  fully engaged and the performance from the student. 
 engagement.  therapy sessions  

   illustrate a  

   diagnostically aligned  

   level of challenge to  

   achieve the intended  

   performance from the  

   student.  



3d 

Collecting 

information 

and writing 

reports 

Speech-language 

pathologist neglects to 

gather relevant 

information on which 

to base therapy goals; 

reports are inaccurate 

or unsubstantiated. 

Speech-language pathologist 

gathers limited information on 

which to base therapy goals; 

reports are accurate, but 

lacking in clarity and only 

partially  substantiated. 

Speech-la nguage 

pathologist gathers 

sufficient information 

on which to base 

therapy goals; reports 

are accurate and 

substantiated. 

Speech-language pathologist is 

proactive in gathering relevant 

information, interviewing teachers 

and  parents if necessary; reports 

are accurate, clearly written and 

substantiated. 

3e The speech- The speech- The speech-language The speech-language pathologist amends 

Demonstrating 

flexibility and 

responsiveness 

language 

pathologist adheres 

to the IEP goals and 

benchmarks,  in spite 

language 

pathologist makes 

modest changes in 

the interventions 

pathologist amends the 

IEP when there is 

evidence of a need for 

change and makes 

the IEP when there is evidence of a need for 

a change in services. Revisions of IEP goals 

are coordinated with the student's 

demonstrated level of needs and minutes of 
 of evidence of its and  documents the revision in the therapy service are adjusted accordingly. Evidence- 
 inadequacy. changes in the program. Students' based practices are used to determine if 
 Minutes of service progress reports, needs are  monitored on adjustment in IEP goals, benchmarks, 
 are not but does not amend an ongoing basis as a and/or minutes of service are needed. 
 individualized to the IEP when part of the  

 meet the student's 

needs. 
confronted with 

evidence of the need 
determination of their 

needs for services. 

 

i 
 for change. 

Student's needs are 

  

  considered when   
:  assigning minutes of   

  se rvice.   
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PROFESSIONAL  RESPONSIBILITIES 

 

- -  - 
 

- -  

- 

 

COMPONENT UNSATISFACTORY NEEDS PROFICIENT DISTINGUISHED  

 

4a 
- - - 

IMPROVEMENT 
- 

The speech- The speech- The speech-language The speech-language pathologist's 

 

Reflecting on 

practice 

language 

pathologist does not 

reflect on practice, 

language 

pathologist's 

reflection on 

pathologist's reflection 

provides an accurate and 

objective description of 

reflection is accurate and perceptive, 

citing specific examples that were not 

fully successful for at least some 

students. The 

 

   or  the reflections practice is practice, citing specific speech-language draws on an extensive  

   are  inaccurate or 
self-serving. The 

moderately accurate 

and objective 

evidence. The speech- 

language pathologist 
repertoire to suggest alternative 

strategies and consistently 

incorporates evidence- 

 

   speech-language without citing makes some specific based practices.  

   pathologist is specific examples, suggestions as to how   

   unable to identify and with only global the  therapy program   

   any evidence-based suggestions as to might be improved   

   practice to support how it might be through use of evidence-   

   therapeutic improved. The based practice.   

   interventions. speech-language    

 pathologist    

demonstrates a    

vague    

understanding of    

evidence-based    

practice and how it    

relates to their    



  therapeutic 

interventions. 

  

4b The speech- The speech- The speech-language The speech-language pathologist has 

Maintaining an 

effective data 

management 

system 

language 

pathologist data 

management system 

is either non- 

existent or 

language 

pathologist has 

developed a 

rudimentary or 

insufficient data 

pathologist has 

developed an organized 

data management 

system  for monitoring 

student progress and 

developed an effective data management 

system for monitoring student progress 

across settings and  uses it to update IEP 

goals. The speech-language pathologist 

uses the system  to communicate with 
 inappropriate; it management system uses it to update IEP stakeholders. 
 cannot be used to for monitoring goals.  

 monitor student student progress   

 progress  or to and occasionally   

 adjust IEP goals. uses it to adjust IEP   

  goals.   

4c The speech- The speech-language The speech-pathologist The speech-language pathologist 

Communicating 

with parents, 

staff, and 

administrators 

language 

pathologist is 

unavailable to 

stakeholders for 

questions and 

pathologist is 

available to 

stakeholders for 

questions and 

planning and provides 

initiates contact with staff to 

provide information 

pertaining to students and 

documents 
consult ation/ collaborat ion in 

seeks out staff to provide information 

pertaining to students, solicits their 

perspectives on individual students, 

and documents 

consultation/collaboration in 
 planning and does background material progress notes and data progress  notes and data collection. 
 not provide when requested. The collection. Parents are Parents are informed on an ongoing 
I 

background speech-language informed as  needed. The basis. The speech-language 
 material when pathologist's speech-language pathologist pathologist communicates with 
 requested. communication with communicates with families families in a manner highly sensitive 
  families is partially in a manner sensitive to to cultural and linguistic traditions. 
  successful,  but there culturally and linguistic Speech-language pathologist reaches 
  are occasional traditions. out to families of students to enhance 
  insensitivities to  trust. 
  cultural and linguistic   

  traditions.   

4d The speech- The speech-language The speech-language The speech-language pathologist 



a 

n 

Participating in a 

professional 

community 

 

 

 

 

 

 

 

 
4e 

language 

pathologist 

relationships with 

colleagues are 

negative or self- 

serving, and 

specialist avoids 

being involved in 

school and district 

events and/ or 

projects. 

fhe speech-language 

 pathologist p 

relationships with sc 

colleagues are cordial, a 

and they participate m 

in school and district pr 

events and/or w 

projects when 

requested. 

 

 

 
The speech-language 

thologist participates in 

hool and district events 

d/or projects and 

aintains positive and 

oductive relationships 

ith colleagues. 

 

 

 

 

 
The speech-language 

 makes a substantial contribution 

to school and district events 

and/or projects and assumes a 

leadership role with colleagues. 

 

 

 

 

 

 

 
The speech language pathologist 

 

 pathologist does not  pathologist participates pathologist seeks  seeks out opportunities for  

Growing and participate in  in professional opportunities for  professional development  based upon  
developing professional  development activities professional development  individualized assessment of need  

professional!Y :levelopment activities, 
ven when such 

1ctivities are clearly 

 that are convenient or 
are required. The 

speech-language 

based on an individual 

assessment of need and 

shares expertise with 

 and contributes to the professional 

development of others through 

such activities as workshops/staff 

 

 ne eded for the  pathologist accepts others. The speech-  development  to colleagues.  

 :levelopment of skills.  with some reluctance, language pathologist  Additionally, the speech -language  

 fhe speech-language  feedback from welcomes feedback from  pathologist  seeks constructive  

 pathologist is resistant  supervisors and supervisors  and colleagues.  feedback  from supervisors and  

 to feedback from  colleagues.   colleagues as appropriate in the  

 mpervisors or     pursuit of his/her ongoing  

 :olleagues.     professional growth.  

4f fhe speech-language  The speech-language The speech-pathologist  The speech-language pathologist  

 pathologist is not  pathologist is displays high standards of  demonstrates the highest standards  

Showing trustworthy or  trustworthy and honesty, integrity, and  of ethical conduct, inclusive of  

professionalism :lependable in his/her  dependable in confidentiality in  confidentiality in documentation and  

 interactions with 

:olleagues, students 
 interactions with 

colleagues, students, 
documentation and 

interactions with 

 sound therapeutically meaningful 

interactions with colleagues, 

students 

 

 md the public. The 
; peech-language 

 and the public. The 
speech-language 

colleagues, students, and 

the school commu nity 

 and the school community. 

The s pe ech-la nguage 

pathologist 

 

 



 pathologist fails to 

comply with school 

and district policies 

and practices. The 

speech-language 

pathologist violates 

practices of 

confidentiality as 

defined by state and 

federal law. 

pathologist complies 

minimally with school 

and district policies and 

practices. The speech- 

language pathologist 

plays a moderate 

advocacy role for 

students, and does not 

violate practices of 

confidentiality. 

speech-language 

pathologist advocates for 

students when needed. 

The speech-language 

pathologist complies fully 

and voluntarily with school 

and district policies and 

practices and maintains 

confidentiality as required 

by state and federal law. 

consistently advocates for students 

and takes a leadership role with 

colleagues. 

 

I 



Framework Data Documentation Form for Special Education Coordinators 

 

 
Doma in I: Planning and Preparation 

 

 

 

 

II Leve  lfioffPerformance 

 

 
 

IMPROVEMENT 

Ia: School Coordinator School Coordinator School Coordinator I School Coordinator 

Demonstrating or no knowledge and knowledge of a the use of appropriate  demonstrates  a  wide range 

 
application of data to 

evaluate  and determine 

 

 

 

 

 

 
and knows variations of the 

 

COMPONENT I UNSATISFACTORY I NEEDS I PROFICIENT I DISTINGUISHED 

 - --- - 

demonstrates little demonstrates demonstrates knowledge in 

knowledge and skill in skill in using limited  number of convergent data to evaluate of extensive knowledge of 
using assessment assessments to assessments to and determine students non-discrimination 
instruments to evaluate and identify 
evaluate students students eligible for 

evaluate and 

identify students 
eligible for services. evaluation  procedures and 

 services. eligible for services.  
students eligible for 

    services. 

lb: School Coordinator 

demonstrates little 

School Coordinator 

demonstrates  basic 

School Coordinator 

demonstrates thorough 

School Coordinator 

demonstrates  extensive 
Demonstrating or no knowledge of knowledge  of child knowledge of child and knowledge of child and 
knowledge of child 
and adolescent 

child and adolescent 

development. 

and adolescent 

development. 

adolescent development. adolescent development 

development    typical patterns. 

 



le: School Coordinator School Coordinator School Coordinator goals for School Coordinator goals 

Establishing goals for 

the program 

appropriate to the 

setting and the 

students served 

has no clear goals for 

programs for 

students or they are 

inappropriate to 

either the situation 

or the age of the 

goals for the 

students are 

rudimentary  and 

are partially suitable 

to the situation and 

the age of the 

programs for students are 

clear and appropriate to the 

situation in the district or 

school and to the age of the 

students. 

for programs for students 

are highly appropriate to 

the situation in the school 

or district and to the age of 

the students and have been 
developed  with the 

 students. students.  application  of research, 
    statistics, and evaluation 
    techniques. 

 

 

 

 

ld: 

Demonstrating 

knowledge of district, 

state and federal 

regulations and 

guidelines 

School Coordinator 

demonstrates little or 

no knowledge of 

special education laws 

and procedures. 

School Coordinator 

demonstrates basic 

knowledge of special 

education laws and 

procedures. 

School Coordinator 

demonstrates 

thorough knowledge 

of special education 

laws and procedures. 

School Coordinator's 

knowledge  of  special 

education laws and procedures 

is extensive; School 

Coordinator takes a leadership 

role in reviewing and revising 

district  policies  and 

procedures. 

le: School Coordinator School Coordinator School Coordinator School Coordinator  

Demonstrating 

knowledge of 

resources, both within 

and beyond the school 

and district 

demonstrates little or 

no knowledge of 

resources for students 

available through the 

school or district. 

demonstrates basic 

knowledge of 

resources for students 

available through the 

school or district. 

demonstrates 

thorough knowledge 

of resources for 

students available 

through the school or 
district and some 

demonstrates extensive 

knowledge of resources for 

students available through 

school or district and in the 

larger community. 

 
 

the 

   familiarity with   

   resources outside the   

   district.   



 

 
Do main  2: The Environment 

       

  
Level:of Performance 

·- - - - - --- - - 

COMPONENT 

2a: 

 

 

If: School Coordinator's School Coordinator's School Coordinator School Coordinator's plan is 

Planning the year's 

activities to meet the 

needs of individual 

students  and staff. 

schedule supports 

services to students 

and staff and reflects 

activities that are 

poorly planned to 

schedule has a 

number of 

worthwhile activities, 

but some of them 

don't fit with job 

has developed a plan 

that reflects efficient 

use of time to 

complete assignment. 

Activities are 

highly organized and allows 

for completion of assignment 

and other activities that result 

in system changes for services 

to students and staff. 
 allow assignment description or appropriate to  

 completion. assignment. support services to  

   students and staff.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

UNSATISFACTORY NEEDS IMPROVEMENT PROFICIENT DISTINGUISHED 

School Coordinator's School Coordinator's School Coordinator's Students, parents, 
interactions with interactions are a mix of interactions with teachers, staff, and 
students, parents, positive and  negative; the students, parents, administrators seek out 

teachers, staff, and Coordinator's efforts at teachers, staff, and the School Coordinator, 

administrators are developing rapport are administrators are reflecting a high degree of 
negative or inappropriate. partially successful with 

students, parents, 

teachers, staff, and 

positive and respectful. comfort and trust in the 

relationship. 

 administrators.   



2b: School Coordinator School Coordinator's School Coordinator School Coordinator 

Organizing time 

effectively 

exercises poor judgment 

in setting priorities, 

resulting in confusion, 

time-management skills 

are moderately well 

developed; essential 

exercises good judgment 

in setting priorities, 

resulting in clear 

demonstrates  excellent 

time-management skills, 

accomplishing all tasks in 
 missed deadlines, and activities are carried out, schedules and important a seamless manner; 
 conflicting schedules. but not always in the most work being accomplished teachers, administration 
  efficient manner. in an efficient manner. and related service 
    personnel understand 

    their schedules. 

2c: School Coordinator School Coordinator School Coordinator's School Coordinator's 

Establishing and 

maintaining 

clear 

procedures 

legally 

appropriate for 

service delivery 

to students. 

demonstrates little 

knowledge of clear 

procedures legally 

appropriate for service 

delivery to students. 

demonstrates emerging 

knowledge of clear 

procedures legally 

appropriate for service 

delivery to students. 

knowledge for 

establishing procedures is 

consistently applied and 

demonstrates clear 

procedures legally 

appropriate for service 

delivery to students. 

procedures for all aspects 

of service delivery to 

students are clear to 

everyone and are 

consistently applied and 

demonstrates procedures 

legally appropriate for 

service delivery to 

students. 

2d: No standards of conduct Standards of Conduct Standards  of conduct Standards of conduct have 

Establishing 

standards of 

conduct 

have been established, 

and the School 

Coordinator disregards or 

fails to address the 

organization, flow, and 

appear to have been 

established. The School 

Coordinator attempts to 

monitor the organization 

flow and  tone of IEP 

have been established. 

The School Coordinator 

monitors standards using 

identified procedures. 

The response of IEP team 

been established in IEP 

meetings. The School 

Coordinator's monitoring 

of IEP meeting is subtle 
and preventive, and the 

 tone of IEP meetings. meetings. member is appropriate IEP team members engage 
   and respectful. in self-monitoring of 

    behavior. 



 
 

Domain 3:  Delivery of Service 

 

i I 
Level1of Performance 

- - - .    - - • .?-• .•. _, -- - .   -  -  -· 

 
 
 

COMPONENT 

3a: 

Responding to 

referrals; 

consulting with 

teachers and 

administrators. 
 

 

 

3b: 
: 

Chairing IEP 

team meeting 

 
 

3c: 

Facilitation of 

planning 

interventions to 

maximize 
students' 

UNSATISFACTORY NEEDS IMPROVEMENT PROFICIENT DISTINGUISHED 

School Coordinator School Coordinator School Coordinator School Coordinator consults 
fails to consult with consults on a sporadic consults frequently with consistently with IEP Team, 

IEP Team or guide basis with IEP Team IEP Team and guides contributing own insights and 
case managers in and guides case case managers in guides case managers in 

development of IEP's managers in development of IEP's development  of IEP's that 
that address legal development of IEP's that address legal address legal requirements and 

requirements and that address legal requirements and needs needs of students. 
needs of students. requirements and of students.  

 needs of students.   

School Coordinator School Coordinator School Coordinator School Coordinator assumes 
declines  to assume assumes  leadership of assumes leadership of leadership of the IEP team and 
leadership  of the IEP the IEP team when the IEP team as a takes initiative to ensure that the 

team. directed to do so. standard expectation. necessary preparation has 
   occurred. 

School Coordinator School Coordinator School Coordinator School Coordinator facilitates 
fails to facilitate facilitates plans for facilitates plans for the development of 

planned interventions students that are students that are comprehensive  plans for 
suitable to students, partially suitable for suitable for them and are students, finding ways to 

or interventions are them or are aligned with identified creatively meet student needs 

mismatched with the sporadically aligned needs. and incorporate research, 

findings of the   statistics and  technoloev aligned 
 



 

 

 

 

assessments. with identified needs.  with identified needs. 

 

School Coordinator 
 

School Coordinator 
 

School Coordinator 
 

School Coordinator's plans are 

fails to identify and plans are partially plans are suitable and comprehensive and incorporate 
plan in-service suitable and aligned with identified present and future identified 

appropriate to the appropriate to the needs of administrators, needs. 
needs of needs of staff, parents and 
administrators,staff, administrators, staff, students. Plans are supported by research 
parents and students. parents and students. and reflect long range planning. 



-- 

 
 

Domain 4: Profess ional Res ponsibilities 

- - 

 
--- -- 

 

Level 'of Performance 
 

 

 

 

 

COMPONENT UNSATISFACTORY NEEDS IMPROVEMENT PROFICIENT DISTINGUISH ED 

4a: School Coordinator does School Coordinator's School Coordinator's School Coordinator's 

Reflecting on I 
not reflect on practice, 

or the reflections are 

reflection on practice is 

moderately accurate and 

reflection provides an 

accurate and objective 

reflection is highly accurate 

and  perceptive, citing 
practice inaccurate or self- objective  without citing description  of practice, specific examples supported 

serving. specific examples, and citing specific positive and by research and statistics 
 with only global negative characteristics. that were not fully 
 suggestions as to how it  successful  for at least some 

 might be improved.  students or other staff. 

4b: School Coordinator's School Coordinator's School Coordinator School Coordinator 
fails to communicate communication with communicates with communicates with families 

Communicating I with families or families is partially families and does so in a in a manner highly sensitive 
with families communicates in an successful, but there are manner sensitive to to cultural and linguistic 

insensitive manner. occasional insensitivities culturally and linguistic traditions. School 
 to cultural and linguistic traditions. Coordinator reaches out to 
 traditions.  families of students to 

   enhance trust. 

4c: School Coordinator's School Coordinator's School Coordinator's School Coordinator's 

records are in disarray; records are accurate and records are accurate and records are accurate and 
Maintaining they may be missing, legible and are stored in legible, well organized, legible, well organized, and 
accurate illegible, or stored in an a secure location. and stored in a secure stored  in a secure location. 
records   They are written to be 



 insecure location.  location. understandable to another 

qualified professional. 

 

4d: School Coordinator's School Coordinator's School Coordinator School Coordinator makes 

Participating in 

,   a professional 

. c ommunity . 

relationships with 

colleagues and 

administrators are 

negative or self-serving, 

relationships with 

colleagues and 

administrators are 

cordial, and School 

participates actively in 

school and district events 

and projects and 

maintains positive and 

a substantial contribution 

to school and district 

events and projects and 
assumes leadership with 

 and School Coordinator Coordinator participates productive relationships colleagues and 
 avoids being involved in in school and district with colleagues and administrators. 
 school and district events events and projects when administrators.  

 and projects. specifically requested.   

4e: 

Engaging in 

professional 

development 

School Coordinator does 

not  participate in 

professional development 

activities, even when such 

activities are clearly 

needed for the ongoing 

development of skills. 

School Coordinator's 

participation in 

professional development 

activities is limited to 

those that are convenient 

or are required. 

School Coordinator seeks 

out opportunities for 

professional development 

based on an individual 

assessment  of need. 

School Coordinator 

actively pursues 

professional development 

opportunities  and  makes 

a substantial contribution 

to the  profession through 
such activities as offering 

    workshops to colleagues. 

4f: 

Showing 

professionalism 

 

• 

School Coordinator 

displays dishonesty in 

interactions with 

colleagues, students, and 

the public and violates 

principles of 

confidentiality. 

School Coordinator is 

honest  in  interactions 

with colleagues, students, 

and the public, plays a 

moderate advocacy role 

for students, and does  not 

violate confidentiality. 

School Coordinator 

displays high standards of 

honesty, integrity and 

confidentiality in 

interactions with 

colleagues, students, and 

the public, and advocates 

School Coordinator can be 

counted on to hold the 

highest standards of 

honesty, integrity, and 

confidentiality and to 

advocate for students, 

taking a leadership role 
   for students when with colleagues. 

   needed.  



 

 

4g: 
 

Collaborating 

with teachers 

and 

administrators 

School Coordinator is not 

available to staff for 

questions and planning 

and declines to provide 

background  material 

when requested. 

School Coordinator is 

available to staff for 

questions and planning 

and provides background 

material  when requested. 

School Coordinator 

initiates contact with 

teachers and 

administrators to confer 

regarding individual 

cases. 

School Coordinator seeks 

out teachers and 

administrators to confer 

regarding cases, soliciting 

their perspectives on 

individual students. 

 

Framework Data Documentation Form for Hearing Itinerant Teaching 
 

,. , ·- 
 Unsatisfactory Needs Improvement Proficient Distineuished 

1a: 
Demonstrating 

Knowledge 

of Content 

and 

Pedagogy 

In planning and practice, the 
teacher makes content errors or 
does not correct errors made by 
students. The teacher display 
little understanding of 
prerequisite knowledge 
important to student learning of 
the content The teacher displays 
little or no understanding of the 
range of pedagogical approaches 
suitable to student learning of the 
content 

The teacher is familiar with the 
important concepts in the discipline 
but displays a lack of awareness of 

how these concepts relate to one 
another. The teacher indicates 
some awareness of prerequisite 
learning, although such knowledge 
may be inaccurate orincomplete. 
The teacher's plans and practice 
reflect a limited range of 
pedagogical approaches to the 
discipline or to the students. 

The teacher displays solid 
knowledge of the important 

concepts in the discipline and how 

these relate to one another. The 

teacher demonstrates accurate 

understanding of prerequisite 

relationships among topics. The 

teacher's plans and practice reflect 

familiarity with a wide range of 

effective pedagogical approaches 

in the subject 

The teacher displays extensive 
knowledge of the important 
concepts in the discipline and how 
these relate both to one another 
and to other disciplines. The 
teacher demonstrates 
understanding of prerequisite 
relationships among topics and 
concepts and understands the link 
to necessary cognitive structures 
that ensure student understanding. 
The teacher's plans and practice 

    reflect familiarity with a wide range 
    of effective pedagogical approaches 
    in the discipline and the ability to 
    anticioate student misconceotions. 

 



G11idi11g Qttestimr: Wlrat are tire key cmrccpts a11d their rclatio11sl,ip to 011c a11otl,er? 

Evidence: 

1b: 
Demonstrating 

Knowledge 

of Students 

The teacher displays minimal 

understanding of how students 

learn-knowledge of their varied 

approaches to learning, knowledge 

and skills, special needs, and 

interests and cultural heritages- 

and docs not indicate that such 

knowlcd e  is valuable. 

The teacher displays generally 

accurate knowledge of how students 

learn and of their varied approaches 

to learning, knowledge and skills, 

special needs, and interests and 

c11/tural heritages, yet may apply 

this knowledge not to individual 

students but to the class as a whole. 

The teacher understands the active 

nature of student learning and attains 

information about levels of 

development for groups of students. 

The teacher also purposefully 

acquires knowledge from several 

sources about groups of students' 

The teacher understands the 

active nature of student learning 

and acquires information about 

levels of development for 

individual students. The teacher 

also systematically acquires 

knowledge from several sources 



 

   varied approaches lo learning, 

knowledge and skills, special needs, 

and in1cres1s and c11/t11ral 1,eritages. 

aboul individual s1uden1s' 

varied approaches lo learning, 

knowledge and skills, special 

needs, and in1cres1s and cuhural 

heritages. 

G11idi,rg Q11estio,r: How did yo11r str,de,rts' i,rterests, prior k11ow/edge, a,1d experie11ces impact yo11r pla11,ri11g? 
Evidence: 



Outcomes 

 

1c: Setting The outcomes represent low Oulcomes represent moderately high Outcomes represent rigorous and All outcomes represent high-level 

Instructional expectations for students and lack expectations and rigor. Some rel1ecl important learning in the discipline learning in the discipline. They arc 

of rigor, and not all of these important learning in the discipline and arc clear, arc wriuen in the form clear, arc wriucn in the form of 
outcomes rel1cct important and consist of a combination of of student learning, and suggest student learning, and permit viable 

learning in the discipline. They arc outcomes and activities. Outcomes viable methods of assessment. methods of assessment. Outcomes 

stated as student activities, rather rel1cct several types of learning, but Outcomes reflect several different re11ect several different types of 

than as ou1comcs for learning. the teacher has made no effort al types of learning and opportunities learning and, where appropriate, 

Ou1comes re11ecl only one type of coordinalion or integration. for coordination, and they arc represent bo1h coordination and 

learning and only one discipline or Outcomes, based on global differentiated, in whatever way is integration. Outcomes arc 

strand and arc suilablc for only assessments of student learning, arc needed, for different groups of differentiated, in whatever way is 

some students. suitable for most of the students in the students. needed, for individual students. 

class. 
 

Guidi11g Questio11: How did you develop your targets to meet tire varyi11g leanri11g ,reeds of your stude11ts? 
Evidence: 



 

1d: 
Demonstrating 

Knowledge 

of 

Resources 

The teacher is unaware of resources 

to assist student learning beyond 

materials provided by the school or 

district, nor is the teacher aware of 

resources for expanding one's own 

professional skill. 

The teacher displays some awareness 

of resources beyond those provided 

by the school or district for classroom 

use and for extending one's 

professional skill but docs not seek to 

expand this knowledge. 

The teacher displays awareness of 

resources beyond those provided by 

the school or district, including those 

on the Inlcrnel, for classroom use 

and for extending one's professional 

skill, and seeks out such resources. 

The teacher's knowledge or resources 

for classroom use and for extending 

one's professional skill is extensive, 

including those available through the 

school or district, in the community, 

through professional organizations 

and universities, and on the Internet. 

Guidi11g Questio11: How did you determi11e a11d expa11d your k11ow/edge of resources that facilitated stude11ts' co11te11t k11ow/edge? 

Evidence: 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

' 

 Unsatisfactory Needs Improvement Proncient Distin uishcd 

Le: 

>esigning 

:oherent 
nstruction 

Learning activities arc poorly 

aligned with the instructional 

outcomes, do not follow an 

organized progression, arc not 

designed to engage students in 

Some or the learning activities and 

materials arc aligned with the 

instructional outcomes and represent 

moderate cognitive challenge, but 

with no differentiation for different 

Most or the learning activities arc 

aligned with the instructional 

outcomes and follow an organized 

progression suitable lo groups of 

students. The learning activities have 

The sequence or learning activities 

follows a coherent sequence, is 

aligned to instructional goals, and is 

designed to engage students in high- 

level cognitive activity. These arc 
 active intellectual activity, and have students. Instructional groups reasonable time allocations; they appropriately differentiated for 
 unrealistic time allocations. partially support the activities, with represent significant cognitive individual learners. Instructional 
 Instructional groups arc notsuitable some variety. The lesson or unit has a challenges, with some differentiation groups arc varied appropriately, with 
 to the activities and offer no recognizable struclurc; but the for diffcrenl groups or students and some opportunity for student choice. 
 variety. progression of activities is uneven, varied use or instructional groups.  

  with only some reasonable time   

  allocations.   

;,,;di,,g Q11estio11: What activities a11d assigmne11tt, were developed that emphasize thinki11g a11d problem-based learni11g, permit st11de11t choice a11d initiative, and encourage 
epth rather than breadth? 
:vidcncc: 

 



 
 Unsatisfactory Needs Improvement Proficient Distin2uished 

.f: Designing 

:tudent 
Lssessments 

Assessment procedures arc not 

congruent with instructional 

oulcomes and lack criteria by 

which student performance will be 

assessed. The teacher has no plan 

to incorporate formative 

assessment in the lesson or unil. 

Assessment procedures arc partially 

congruent with instructional 

outcomes. Assessment criteria and 

standards have been developed, but 

they arc not clear. The teacher's 

approach to using formative 

assessment is rudimcn1ary, including 

only some of the instructional 

outcomes. 

All the instructional outcomes may 

be assessed by the proposed 

assessment plan; assessment 

methodologies may have been 

adapted for groups of students. 

Assessment criteria and slandards 

arc clear. The teacher has a well- 

developed strategy for using 

formative assessment and has 

designed particular approaches to be 

used. 

All the instructional oulcomes may be 

assessed by the proposed assessment 

plan, with clear criteria for assessing 

student work. The plan contains 

evidence of student contribu1ion to its 

development. Assessment 

methodologies have been adapted for 

individual students as the need has 

arisen. The approach to using 

formative assessment is well designed 

and includes student as well as 

teacher use of the assessment 

information. 

;r,idi11g Q11estio11: How did yor, determi11e appropriate assessments, both formative a11d smm,iative, and how will yo11 rue the res11lts to pla,r for fr,ture i1rstructio11? 

 
:vidence: 

 

 

 

 

 

 

 
- 



 

Domain 2: The Classroom Environment 
 Unsatisfuctorv Needs Improvement Proficient Distineuished 

.a: Creating 

,n 

nvironment 

,f respect 
ind rapport 

Patterns or classroom 

interactions, both between 

teacher and students and among 

students, arc mostly negative, 

inappropriate, or insensitive to 

students' ages, cultural 

backgrounds,and  

developmental levels. Student 

interactions arc characterized by 

sarcasm, put-downs, or connict. 

The teacher docs not deal with 

disrespectrul behavior. 

Patterns or classroom interactions, 

both between teacher and students 

and among students, arc generally 

appropriate but may rcncct 

occasional inconsistencies, 

favoritism, and disregard for 

students' ages, cultures, and 

developmental levels. Students 

rarely demonstrate disrespect for 

one another. The teacher attempts 

to respond to disrcspectfol 

behavior, with uneven results. The 

net result of the interactions is 

neutral, conveying neither warmth 

nor connict. 

Teacher-student interactions arc 

friendly and demonstrate general 

caring and respect Such interactions 

arc appropriate to the ages, cultures, 

and developmental levels or the 

students. Interactions among 

students arc generally polite and 

respectrul, and students exhibit 

respect for the teacher. The teacher 

responds succcssrully to 

disrespcctrul behavior among 

students. The net result or the 

interactions is polite, rcspcctrul, and 

businesslike, though students may 

be somewhat cautious about taking 

intellectual risks. 

Classroom  interactions between 

teacher and students and among 

students arc highly respcctrul, 

rcnccting genuine warmth, caring, and 

sensitivity to students as individuals. 

Students exhibit respect for the teacher 

and contribute to high levels or civility 

among all members or  the class. The 

net result is an environment where all 

students foci valued and arc 

comfortable taking intellectual risks. 

,uiding  Question:  How do you ensure that interactions  within the  classroom  are respectful and how do you effectively respond to disrespectful 
ehavior? 

 
vidence: 



:ulture for 

 

:b: The classroom culture is The classroom culture is The classroom culture is a place The classroom culture is a cognitively 

stablishing a characterized by a lack of characterized by liulc commitment to where learning is valued by all; high busy place, characterized by a shared 

teacher or student commitment learning by the teacher or students. expectations for both learning and belief in the importance of learning. 
to learning, and/or little or no The teacher appears to be only "going hard work are lhe norm for students. The teacher conveys high expectations 

earning investment of student energy in through the motions," and students Students understand  their role as for learning for all students and insists 

the task at hand. Hard work and indicate that they arc interested in the learners and consistently expend on hard work; students assume 

the precise use of language arc completion of a task rather than the effort to learn. Classroom interactions responsibility for high quality by 

not expected or valued. Medium quality of the work. The teacher support learning, hard work, and the initiating improvements, making 

to low expectations for student convcysthatstudentsuccessisthe precise use of language. revisions, adding detail, and/or 

achievement arc the norm, with result of natural ability rather than assisting peers in their precise use of 

high expectations for learning hard work, and refers only in passing language. 

reserved for only one or two 10 the precise use of language. High 

students. expectations for learning arc reserved 

for those students thought to have a 

natural aptitude for the subject. 

,uiding Question: How do you develop a culture of high expectations for teaming that promotes high levels of student effort? 
 

vidence: 



 

:c Managing Much instruclional time is lost Some instructional  time is lost due to There is liulc loss of instructional Instructional time is maximized due to 

:lassroom due 10 inerticient classroom partially effective classroom routines time due 10 effective classroom efficient and seamless classroom 

•rocedures  
routines and procedures. There and procedures. The teacher's roulines and procedures. The routines and procedures. Students take 

is little or evidence of lhe management of instructional groups teacher's management of initiative in the management of 
teacher's managing instructional and transitions, or handling of instructional groups and transitions, instructional groups and transitions, 

groups and transitions and/or materials and supplies, or both, arc or handling of materials and and/or the handling of materials and 

handling of materials and inconsistent, leading to some supplies, or both, are consislcntly supplies. Routines arc well understood 

supplies effectively. There is disruption of learning. With regular successful. With minimal guidance and may be initiated by students. 

Jiulc evidence that students guidance and prompting, students 
and prompting, students follow

 
know or follow established follow established routines. 

routines. 
established classroom routines. 

 

iuiding Question: How do you promote classroom routines and procedures that maximize time for stude11t leami11g? 

 

vidence: 



 

:d Managing 
itudent 
lehavior 

There appear 10 be arc no 

es1ablished s1andards of 

conduct, or s1udcnts challenge 

them. There is liulc or no 

teacher monitoring of student 

behavior, and response to 

students' misbehavior is 

repressive or disrespectful of 

student dignity. 

Standards of conduct appear to have 

been eslablished, but their 

implementation is inconsistent. The 

teacher tries, with uneven results, to 

monitor student behavior and respond 

to student misbehavior. 

Student behavior is generally 

approprialc. The !cacher monitors 

student behavior against established 

standards of conduct. Teacher 

response to student misbehavior is 

consistent, proportionate, and 

respectful to studcnL'> and is effective. 

S1uden1 behavior is entirely 

appropriate. Studcnls lake an active 

role in monitoring their own behavior 

and/or lhat of other students against 

standards of conduct. Teacher 

monitoring of student behavior is 

subtle and preventive. The leaeher's 

response 10 student misbehavior is 

sensitive lo individual student needs 

and respecls s1uden1s' di nitv 

;11iding Question: What student behavior expectations have been implemented, how are they monitored effectively, and how do you respond to 

•ositi  ve and negative behavior? 

 

vidence: 



 

(e: Organizing 

,hysical space 

The classroom environment is 

unsafe, or learning is not 

accessible to many. There is 

poor alignment between the 

arrangement of furniture and 

resources, including computer 

technology, and the lesson 

activities. 

The classroom is safe and essential 

learning is accessible to most 

students. The teacher makes modest 

use of physical resources, including 

computer technology. The teacher 

attempts to adjust the classroom 

furniture for a lesson or, if necessary, 

to adjust the lesson to the furniture, 

but with limited effectiveness.. 

The classroom is safe, and students 

have equal access to learning 

activities; the teacher ensures that 

the furniture arrangement is 

appropriate to the learning activities 

and uses physical resources, 

including computer technology, 

effectively. 

The classroom environment  is safe, 

and learning is accessible to all 

students, including those with special 

needs. The teacher makes effective use 

of physical resources, including 

computer technology. The teacher 

ensures that the physical arrangement 

is appropriate to the learning activities. 

Students contribute to the use or 

adaptation of the physical environment 
lo advance learnine:. 

,uiding Question: How are the physical arrangements and use of resources conducive to student learning? 
 

vidence: 



 

Domain 3: Instruction 
Unsatisfactory Needs Improvement Proficient Distin2uishcd 

,a: The instructional purpose or the The teacher's attempt to explain The instructional purpose of the The teacher links the instructional 

:ommunicatin lesson is unclear to students, and the the instructional purpose has only lesson is clearly communicated to purpose or the lesson to the larger 

: with students 
directions and procedures arc limited success, and/or directions students, including where it is curriculum; the directions and 
conrusing. The teacher's and procedures must be clarilicd situated within broader learning; procedures arc clear and anticipate 

explanation of the content contains after initial student confusion. directions and procedures arc possible student misunderstanding. The 

major errors and docs not include The teacher's explanation of the explained clearly and may be teacher's explanation of content is 

any explanation of strategics content may contain minor errors; modeled. The teacher's explanation thorough and clear, developing students 

might use. The teacher's some portions arc clear, others 
of content is scaffolded, clear, and conceptual understanding through clear 

spoken or wriuen language contains diflicult to follow. The teacher's 
accurate and connects with 

scaffolding and connecting with 

errors of grammar or syntax. The explanation docs not invite 
students' knowledge and 

students' interests. Students contribute 
teacher's academic vocabulary is students to engage intellectually  to extending the content by explaining 

inappropriate, vague, or used or to understand strategics they 
experience. During the explanation 

concepts lo their classmates and 

incorrectly, leaving students might use when working of content, the teacher focuses, as 
suggesting strategics that might be used. 

confused. independently. The teacher's appropriate, on strategics students The  teacher's spoken and wriucn 

spoken language is correct but can use when working language is expressive, and !he teacher 

uses vocabulary that is either independently and invites student linds opportunities to extend students' 

limited or not fully appropriate to intellectual engagement. The vocabularies, both within the discipline 

the students' ages or teacher's spoken and written and for more general use. Students 

backgrounds. The teacher rarely language is clear and correct and is contribute lo the correct use of academic 

takes opportunities to explain suitable to students' ages and vocabulary. 

academic vocabulary. interests. The teacher's use of 

academic vocabulary is precise and 

serves to extend student 

unde rstanding. 

 

iuidi11g Question: Were tlie teaming targets clearly stated, vocabulary used appropriately, and did you connect tlie stude11ts' background 

;nowledge to the  new  concepts? 

 
i:vidence: 



 
 Unsatisfactory Needs Improvement Proficient Distine:uishcd 

3b: Using 
Questioning / 

Prompts and 

Discussion 

The 1eachcr's questions arc of low 

cognitive challenge, wilh single 

correct responses, and arc asked in 

rapid succession. Interaction 

between the teacher and studenls is 

predominantly recitation style, with 

the teacher mediating all questions 

and answers; the teacher accepts all 

contributions without asking 

students to explain their reasoning. 

Only a few students participale in 

the discussion. 

The teacher's questions lead 

students through a single path of 

inquiry, with answers seemingly 

determined in advance. 

Allcrnativcly, the teacher attempts 

to ask some questions designed to 

engage students in thinking, but 

only a few students arc involved. 

The teacher attempts to engage all 

students in the discussion, to 

encourage them to respond to one 

another, and to explain their 

thinking, with uneven results. 

While the !cacher may use some 

low-level questions, he poses 

questions designed to promote 

student thinking and understanding. 

The teacher creates a genuine 

discussion among students, 

providing adequate time for 

students to respond and stepping 

aside when doing so is appropriate. 

The teacher challenges s1udents to 

justify their thinking and 

successfully engages most students 

in the discussion, employing a 

The !cacher uses a variety or series of 

questions or prompts 10 challenge 

students cognitively, advance high-level 

thinking and discourse, and promote 

mctacognition. Students formulate many 

questions, initiate topics, challenge one 

another's thinking, and make unsolicited 

contributions. Students themselves 

ensure that all voices arc heard in the 

discussion. 

   range of strategics to ensure that  

   most students arc heard.  

Guiding Question: How did you facilitate student engagement through the use of questioning that promotes student interaction and discussion? 
 

Evidence: 



 

3c: Engaging 

Students in 

Learning 

The learning tasks/activities, 

materials, and resources arc poorly 

aligned with the instructional 

outcomes, or require only rote 

responses, with only one approach 

possible. The groupings of students 

arc unsuitable to the activities. The 

lesson has no clearly defined 

structure, or the pace of the lesson 

is too slow or rushed. 

The learning tasks and activities 

arc partially aligned with the 

instructional outcomes but require 

only minimal thinking by studcnL'i 

and little opportunity for them 10 

explain their thinking, allowing 

most students to be passive or 

merely compliant. The groupings 

of students arc moderately suitable 

to the activities. The lesson has a 

recognizable structure; however, 

the pacing of the lesson may not 

provide students the  time needed 

to be intellectually engaged or may 

be so slow that many the majority 

students have a considerable 

amount of"downtime." 

The learning tasks and activities 

arc fully aligned with the 

instructional outcomes and arc 

designed to challenge student 

thinking, inviting students to make 

their thinking visible. This 

technique results in active 

intellectual engagement by most 

with important and challenging 

content and with teacher 

scaffolding to support that 

engagement. The groupings of 

students arc suitable to the 

activities. The lesson has a clearly 

defined structure, and the pacing of 

the lesson is appropriate, providing 

most the time needed to be 

intellectually engaged. 

Virtually all students arc intellectually 

engaged in challenging content through 

well-designed learning tasks and 

activities that require complex thinking 

by students. The teacher provides 

suitable scaffolding and challenges 

students to explain their thinking. There 

is evidence of some student initiation of 

inquiry and student contributions to the 

exploration of important content; 

students may serve as resources for one 

another. The lesson has a clearly defined 

structure, and the pacing of the lesson 

provides students the time needed not 

only to intellectually engage with and 

reflect upon their learning but also to 

consolidate their understanding. 

Guiding Question: Were students illtellectually engaged in well-designed, scaffolded learning tasks that promoted higher order thinking? 
 

Evidence: 



 

3d: Using Students do not appear to be aware Students appear to be only Students appear to be aware of the Assessment is fully integrated into 

Assessment in of the assessment criteria, and there partially aware of the assessment assessment criteria, and the teacher instruction, through extensive use of 

Instruction 
is little or no monitoring of student criteria, and the teacher monitors monitors student learning for formative asscssmenl. Students appear 

learning; feedback is absent or of 
student learning for the class as a groups of students. Questions and to be aware of, and there is some 

poor quality. Students do not wholer Questions and assessments arc regularly used to evidence that they have contributed to, 

engage in self or peer assessment. 
assessments arc rarely used to diagnose evidence of learning. the assessment criteria. Questions and 

diagnose evidence of learning. Teacher feedback to groups of assessments arc used regularly to 

Feedback to students is general students is accurate and specific; 
diagnose evidence of learning by

 

and few students assess their own some students engage in self- 

work. assessment. 

individual students. A variety of forms 

of feedback, from both teacher and 

peers, is accurate and specifie and 

advances learning. Students self-assess 

and monitor their own progress. The 

teacher successfully differentiates 

instruction to address individual 

students' misunderstandings. 
 

Guiding Question: How did you use assessment (teacher, student, peer) to provide feedback, monitor student learning, and guide future 

instruction? 

 
Evidence: 



 

3e: The teacher ignores studen1s' The  teacher accepts responsibility The teacher successfully The teacher seizes an opportunity 

Demonstrating appropriate questions; when for the success of all studenls but accommodates students' questions to enhance learning, building on a 

flexibility and 
students have difficulty learning, has only a limited repertoire of and interests. Drawing on a broad spontaneous event or students' 

responsiveness 

 

 

 

 

 

. 

the teacher blames them or their strategics to use. Adjustment of repertoire of strategics, the teacher interests, or successfully adjusts 
home environment for their lack of the lesson in response to persists in seeking approaches for and differentiates instruction to 
success. The teacher makes no assessment is minimal or students who have difficulty address individual student 
attempt to adjust the lesson even ineffective. learning. If impromptu measures misunderstandings. Using an 
when students don't understand the  

arc needed, the teacher makes a extensive repertoire of 
content. 

minor adjustment to the lesson and instructional strategics and 

docs so smoothly.  soliciting additional resources 

from the school or community, the 

teacher persists in seeking 

effective approaches for students 

who need help. 
 

Guiding Question: How did you adjust the lesson to enhance understanding, incorporate students' interests, and utilize a wide range of 
strategies? 

 
Evidence: 

 

 

 

 

 

 

 

 

 

 

. 



 

Domain 4 Professional Res pons ibilities 
 Unsatisfactory Needs Improvement Proficient Distin uished 

4a 
Reflecting 

on Teaching 

The teacher docs not know whelhcr a 

lesson was effective or achieved its 

instructional outcome s, or the leacher 

profoundly  misjudges  the s uccess  of 

a  lesso n. The teacher has no 

suggestions for how a lesson could be 

improved. 

The teacher has a generally accurate 

impression of a lesson's effectiveness 

and  the ex1ent to which ins truct io nal 

o utcomes  were  met. The teacher 

makes ge ne ral suggestio ns about how 

a  lesson could  be improved. 

The leacher makes an accuralc 

assessment of a lesson's 

effectiveness and the extent to 

which it achieved its instructional 

outcomes and can cite general 

references to support lhe judgmenl. 

The teacher makes a few specific 

suggestions of what could be tried 

another time the lesson is taught. 

The teacher makes a 

thoughtful and accurate 

assessment of a lesson's 

effectiveness and the extent to 

which it achieved its 

instructional outcomes, citing 

many specific examples from 

lhe lesson and weighing the 

relative strengths of each. 

Drawing on an extensive 

repertoire of skills, the teacher 

offers specific alternative 

actions, complelc with the 

probable success of different 

courses of action. 

Guiding Questio11: Upo,z rejlectio,z, what worked well and how would you improve this lesso,z or 1mit of study for the future ? 

 

Evidence: 



 

4b 

Maintaining 

Accurate 

Records 

The teacher's system for maintaining 

information on student completion or 

assignments and student progress in 

learning is noncxislcnt or in disarray. 

The teacher's records for non- 

instructional activities arc in disarray, 

lhc result being errors and confusion. 

The teacher's syslem for main1aining 

information on student completion or 

assignments and student progress in 

learning is rudimcnlary and only 

partially effective. The leacher's 

records for non-instructional 

activities arc adequalc but incfficicnl 

and, unless given frequent oversight 

by the teacher, prone to errors. 

The teacher's system for 

maintaining information on student 

completion or assignments, student 

progress in learning, and non- 

inslructional records is fully 

effective. 

The teacher's system for 

maintaining information on 

student completion or 

assignments, student progress 

in learning, and non- 

instruclional records is fully 

effeclive. S1udents contribute 

information and parlicipale in 

maintaining the records. 

Guiding Question: What is your process for efficiently and effectively maintaining student records, and how do you utilize multiple 
sources of data to analyze student progress? 

 
Evidence: 



 

 Unsatisfactory Needs Improvement Proficient Distimrnished 

4c: 
Communicating 

with Families 

The teacher provides little 

information about the instructional 

program to families; the teacher's 

communication about students' 

progress is minimal. The teacher 

docs not respond, or responds 

insensitively, to parental concerns. 

The teacher makes sporadic 

allcmpls lo communicate with 

families about the instructional 

program and about the progress of 

individual studcnLc; but docs not 

auempt to engage families in the 

instructional program. Moreover, 

the communication that docs take 

place may not be culturally 

sensitive to those families. 

The teacher provides frequent and 

appropriate information  to 

families about the instructional 

program and conveys information 

about individual student progress 

in a culturally sensitive manner. 

The teacher makes some attempts 

10 engage families in the 

instructional program. 

The teacher communicates 

frequently with families in a 

culturally sensitive manner, 

with students contributing to 

the communication. The 

teacher responds to family 

concerns with professional 

and cultural sensitivity. The 

teacher's efforts to engage 

families in the instructional 

program arc frequent and 

successful. 

Guiding Question: How do you commwzicate with and engage families in the student learning process? 

 

Evidence: 



 

4d: Participating 

in a Professional 

Community 

The  teacher's relationships with 
colleagues arc negative or self- 

serving. The teacher avoids 

participation in a professional 

culture of inquiry, resisting 

opportunities 10 become involved. 

The teacher avoids becoming 

involved in school events or school 

and district projects. 

The teacher maintains cordial 

relationships with colleagues lo 

fulfill duties that the school or 

district requires. The leachcr 

participates in the school's culture 

of professional inquiry when 

invi1ed 10 do so. The 1eachcr 

participates in school events and 

school and district projects when 

specifically asked. 

The teacher's relalionships with 

colleagues arc characlcrized by 

mutual supporl  and cooperation; 

the teacher actively participates in a 

culture of professional inquiry. The 

!cacher volunteers lo participate in 

school events and in school and 

district projects, making a 

subslantial conlribution. 

The teacher's relationships 

with colleagues arc 

characterized by mulUal 

support and cooperation, with 

lhe teacher taking initiative in 

assuming leadership among 

lhe faculty. The !cacher lakes 

a leadership role in promoting 

a culture of professional 

inquiry. The !cacher 

volunteers 10 parlicipalc in 

school events and district 

projects, making a subslanlial 

contribution and assuming a 

leadership role in at least one 

aspect of school or districl 

life. 

Guiding Question: How have you colltributed to the professional growth of your colleagues? How have your colleagues contributed to your 
professional growth? 

 
Evidence: 



 

4e: Growing and 

Developing 
Professionally 

The teacher engages in no 
professional development activities 

to enhance knowledge or skill. The 

teacher resists feedback on teaching 

performance from either supervisors 

or more experienced colleagues. The 

teacher makes no effort to share 

knowledge wilh others or to assume 

professional responsibilities. 

The teacher participates to a limited 

extent in professional activities 

when they arc convenient. The 

teacher engages in a limited way 

with colleagues and supervisors in 

professional conversation about 

practice, including some feedback 

on teaching performance. The 

teacher linds limited ways to assist 

other teachers and contribute to the 

profession. 

The teacher seeks out 

opportunities for professional 

development to enhance content 

knowledge and pedagogical skill. 

The teacher actively engages with 

colleagues and supervisors in 

professional conversation about 

practice, including feedback about 

practice. The teacher participates 

actively  in assisting other 

educators and looks for ways to 

contribute to the profession. 

The teacher seeks out 

opportunities for professional 

development and makes a 

systematic effort to conducl 

action research. The teacher 

solicits feedback on practice 

from both supervisors and 

colleagues. The teacher 

initiates important activities 

to contribute  to the 

profession. 

Guiding Questio11: What steps are you taking to e11sure that you are growing and developing professionally? 

 

Evidence: 



 

4f: Showing 

Professionalism 

The teacher displays dishonesty in 
interactions with colleagues, 

students, and the public. The teacher 

is not alert to students' needs and 

contributes to school practices that 

result in some students being ill 

served by the school. The teacher 

makes decisions and 

recommendations that arc based on 

self-serving interests. The teacher 

docs not comply with school and 

district regulations. 

The teacher is honest in interactions 

with colleagues, students, and the 

public. The teacher's attempts to 

serve students arc inconsistent, and 

unknowingly contribute to some 

students being ill served by the 

school. The teacher's decisions and 

recommendations arc based on 

limited though genuinely 

professional considerations. The 

teacher must be reminded by 

supervisors about complying with 

school and district regulations. 

The teacher displays high 

standards of honesty, integrity, 

and confidentiality in interactions 

with colleagues, students, and the 

public. The teacher is active in 

serving students, working to 

ensure that all students receive a 

fair opportunity to succeed. The 

teacher maintains an open mind in 

team or departmental decision 

making. The teacher complies 

fully with school and district 

regulations. 

The  teacher can be counted 

on to hold the highest 

standards of honesty, 

integrity, and confidentiality 

and takes a leadership role 

with colleagues. The teacher 

is highly proactive in serving 

students, seeking out 

resources when needed. The 

teacher makes a concerted 

effort to challenge negative 

attitudes or  practices to 

ensure that all students, 

particularly   those 

traditionally undcrscrvcd, arc 

honored in the school. The 

teacher takes a leadership role 

in team or departmental 

decision making and helps 

ensure that such decisions arc 

based on the highest 

professional standards. The 

teacher complies fully with 

school  and district 

regulations, taking a 

leadership role with 

colleagues. 

Guiding Question: Can you provide examples of how you: 

• Maintain honesty/integrity? 

• Advocate for students? 

• Willingly participate in team/dept. decision-making? 

• Comply fully with school and district regulations? 
Evidence: 



Framework Data Documentation Form for School Nurse 

Domain 1: Planning and Preparation 
 
 
 
 
 

1a: 

Demonstrates 

medical 

knowledge and 

skill In nursing 

techniques 

 
Nurse demonstrates little understanding of Nurse demonstrates basic understanding 

medical knowledge and nursing of medical knowledge and nursing 

techniques. techniques. 

 
Nurse demonstrates understanding of 

medical knowledge and nursing 

techniques. 

 
Nurse demonstrates deep and thorough 

understanding of medical knowledge and 

nursing techniques and stays current in 

the current standards of practice. 

 

1b: 

Demonstrates 

knowledge of 

child and 

adolescent 

development 

Nurse displays little or no knowledge of 

child and adolescent development. 

Nurse displays basic knowledge of child 

and  adolescent development. 

Nurse displays accurate understanding of 

the typical developmental characterisllcs 

of the age group, as well as exceptions to 

the general patterns. 

In addition to accurate knowledge of the 

typical developmental characteristics of 

the age group and exceptions to the 

general pallems, nurse modifies 

interactions to meet the needs of 

individual students. 

 

1c: 

Demonstrates 

knowledge of 

government, 

community, and 

district 

regulations and 

resources 

Nurse demonstrates little or noknowledge 

of governmental regulations and 

resources for students available through 

the school or district. 

Nurse displays a basic awareness of 

governmental regulations and resources 

for students available through the school 

or district, but no knowledge of resources 

available more broadly. 

Nurse displays an understanding of 

governmental regulations and resources 

for students available through the school 

or district and some familfarity with 

resources external to the school. 

Nurse's knowledge of governmental 

regulations and resources for students is 

extensive, including those available 

through the school or district and in the 

community. 

 

1d: 

Identifies and 

formulates plans 

for students with 

specific health 

needs 

Nurse does not formulate necessary 

plans. 

Nurse minimally formulates necessary 

plans. 

Nurse identifies students with health 

needs, develops necessary health plans, 

and shares them with appropriate staff 

members. 

Nurse identifies students with health 

needs, develops necessary health plans, 

and shares them wilh appropriate staff 

members. Nurse implements and 

monitors the plans and makes revisions 

when necessary. 



 

1e: 

Nurse reviews the 

nursing program 

on an ongoing 

basis 

Nurse resists suggestions regarding 

improvement and modifications to the 

nursing program. 

Nurse partially implements suggestions 

and modifications to the nursing program. 

Nurse implements suggestions and 

modilications to the nursing program 

when appropriate. 

Nurse implements suggestions and 

modifications when appropriate and 

continues to evaluate the nursing program 

for further enhancements. 

Evidence: 



 

Domain 2: Environment 

 
 

 
2a: Nurse's lnteracUons ·wfth a t leas l some Nurse's fnleractions with students are a Nurse's interactions with students are Students seek out the nurse, reflecting a 

Creates an students are negative or inappropriate. mix of positive and negative. positive and respectful. high degree ol comfort and trust in the 

environment of    relationship. 

respect and 

rapport 

-- 
2b: Nurse makes no attempt to establish a Nurse inconsistently attempts to promote Nurse promotes a culture throughout the  Nurse consistently promotes a cu11ure 

Establishes a culture for health and wellness in the a culture throughout the school for school for health and wellness. throughout the school for health and 

culture for health school as a whole, or among students or health and wellness. wellness and works with staff and 

and wellness among teachers. students to imbed it. 

2c: Nurse's procedures for the nursing officIe    Nurse has rudimentary and partially I Nurse's procedures for the nursing officIe    Nurse's procedures for the nursing office 

Following health are nonexistent or in disarray. successlul procedures for the nursing work effectively. are seamless, anticipating unexpected 

protocols and office. situations. 

procedures 

- 
2d: No guidelines for delegated duties have Nurse's efforts to establish guidelines for  Nurse has established guidelines for Associates work Independently, 

Supervising been established, or the guidelines are delegated duties are partially successful.  delegated duties and monitors indicating clear guidelines for their work. 

health associates  unclear. Nurse does not monitor Nurse monitors associates' activities associate•s activities, Nurse's supervision is subtle and 

!•L SKnlartn. HCA. ale.I associates' activities. sporadically. professional. 

2e: Nurse's office is in disarray or is Nurse's attempts to create a well- Nurse's olfice is well organized and is Nurse's olfice is efficiently organizedand 

Organizing inappropriate to the planned activities. organized physical environment are appropriate to the planned activities. is highly appropriate to the planned 

physical space Medications are not properly stored. partially successful. Medications are Medications are properly stored and well  activities. Medications are properly 

stored properly but are difficult to find. organized. stored and well organized. 



 



Domain 3: Delivery of Service 
 

 
 
 
 

3a: 

Assessing 

student needs 

 
 

 
Nurse does not assess student needs, 

or the assessments resull in inaccurate 

conclusions. 

 

Nurse's assessments of student needs 

are perfunctory and sporadically 

implements appropriate action. 

Nurse assesses student needs and 

generally implements appropriate 

actions. 

Nurse conducts detailed and 

individualizedassessment of student 

needs and consistently implements 

appropriate actions. 

3b: Medications are administered with no Medications are administered by Medications are administered by Medications are administered by 

Administering regard to state or district policies. designated individuals; signed release designated individuals, and signed designated individuals, and signed 

medications  forms are not consistently on file and are release forms are generally on file and release forms are consistently on file 

to students  not conveniently stored. are conveniently stored and available and are conveniently stored. Nurse 
   when needed. takes an active role in ensuring district 
    forms are in compliance. 

3c: Nurse has no plan for emergency Nurse's plans for emergency situations Nurse's plans for emergency situations Nurse's plans for emergency situations 

Manages situations. have been developed for the most have been developed for the most have been developed for the most 

emergency  frequently occurring situations. frequently occurring students and frequently occurring students and remain 
situations   remains calm, in control and supportive. calm, in control and supportive. Nurse 

    provides leadership to others. 

3d: 

Demonstrates 
Nurse adheres to the plan or program, inI 
spite of evidence of its Inadequacy. 

Nurse makes modest changes in the 

nursing program when confronted with 

Nurse makes revisions in the nursing 

program when they are needed. 

Nurse is continually seeking ways to 

improve the nursing program and works 
flexibility and  evidence of the need for change.  collaboratively to make those changes 

responsiveness    when appropriate. 

3e: Nurse declines to collaborate with Nurse collaborates wilh classroom Nurse initiates collaboration with Nurse initiates collaboration with 

Collaborates with classroom teachers to develop teachers in developing student health classroom teachers In developing classroom teachers in developing 
staff to develop specialized educational programs. plans when specilically asked to do so. student health plans. student health plans and coordinates 
specialized health    with health care providers. 
plans for students     

with diverse     

medical needs     



 



 
 

 

Domain 4:  Professional Responsibilities 
 
 

 
 

4a: 

Maintains health 

records In 

accordance with 

policy and submits 

reports In a timely 

fashion 

Nurse' s reports, records, and 

documentation are missing, lale, or 

inaccurate, resultingin confusion. 

Nurse's reports, records, and 

documentation are generally accurate, 

bul  are occasionallylale. 

Nurse's reports, records, and documentation 

are accurate and are submitted in a timely 

manner. 

Nurse' s approach to record 

keeping is highly systematic and 

efficient and serves as a model 

for colleagues across the district. 

4b: 

Communicates with 

families 

Nurse provides no information to 

families, either about the nursing 

program as a whole or about individual 

students. 

Nurse provides limited though accurate 

information lo families about lhe nursing 

program as a whole and aboul individual 

students. 

Nurse provides thorough and accurate 

Information to famllles aboul the nursing 

program as a whole and about individual 

students. 

Nurse is proactive in providing 

information lo families about the 

nursing program and about 

individual students through a 

variety of means ,....phone, &-mail,nome 

vmta, elc.l 

4c : 

Participates In a 

professional 

community 

Nurse's relationships with colleagues 

are negative or self-selVing, and nurse 

avoids being involved In school and 

dlslricl evenls and projects. 

Nurse's relationships wilh colleagues are 

cordial, and nurse participates in school 

and district events and projects when 

specifically  requested 

to do so. 

Nurse participates actively in school and 

district events and projects and maintains 

positive and productiverelallonships with 

colleagues. 

Nurse participates actively in 

school and district events and 

projects and maintains positive 

and productive relationships with 

colleagues. Nurse 

assumes a leadership role within 

the community. 

4d: 

Engages in 

professlonal 

development 

Nurse does nol participate in 

professional development activities, 

even when such activities are clearly 

needed for the development of nursing 

skills. 

Nurse's participation in professional 

development activities is limited to those 

that are convenient or are required. 

Nurse seeks out opportunitei s for 

professional development based on an 

individual assessment of need. 

Nurse actively pursues 

professional development 

opportunitiesand makes a 

substantial contribution to the 

profession through sharing 

information obtained al 

workshops wilh colleagues. 



 

4e: 

Shows 

professionalism 

Nurse displays dishonesty in 

interactions with colleagues, students, 

and the public; violates principles of 

confidentiality. 

Nurse is honest in interactions with 

colleagues, students, and the public; 

does not violate confidentiality. 

Nurse displays high standards of honesty, 

integrity, and confidentiality in interactions 

with colleagues, students, and the public. 

Nurse can be counted on to hold 

the highest standards of honesty, 

integrity, and confidentiality and to 

advocate for students. 

 


